: Module 10 (
‘ Day2 &4




Module 10
Day 2
Page 2

Training Module 10
Day 2

Session notes for

IQTE trainers

’I")ay |

Session 1:
9.30—10.30am
Reconnecting/
Sharing experiences

Session 2:
10.30—11.30am
Teaching English

Tea break
11.30—12pm

Session 3:
12—1pm
Teaching Maths

Lunch
1—2pm

Session 4:
2—3pm
Teaching writing

Session 5:
3—4pm
Classroom
management

Wrap up
4—A415pm

Session 1:
9.30—10.30am
Classroom
management

Session 2:
10.30—11.30am
Teaching English

Tea break
11.30—12pm

Session 3:
12—1pm
Presenting Hausa
writing activity

Session 4:
2—3pm
Classroom
management

Session 1:
9.30—10.30am
Classroom
management

Session 2:
10.30—11.30am
Teaching English

Tea break
11.30—12pm

Session 3:
12—1pm
Teaching Maths

Lunch
1—2pm

Session 4:
2—3pm
Teaching writing

Wrap up
3—3.15pm
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Session 1:
Materials/Charts/
Handouts

Session 2:
Materials/Charts/
Handouts

Session 3:
Materials/Charts/
Handouts

Session 4:
Materials/Charts/
Handouts

Flip chart or
chalkboard, markers

Flip chart or
chalkboard, markers

Flip chart or
chalkboard, markers

Flip chart or
chalkboard, markers

Handout:
Classroom
leadership checklist
(participants’ own
from Day 1)

Chart 1:
Best practices with
class rules

Chart 2:
Fill in the gaps

Chart 3:
Vowel teams

(two pieces for
each participant)

Materials:

Present continuous
flash cards

(from Day 1)

Hausa writing
activities
(from Day 1)

Shared writing
activity materials
(participants’ own)

Chart 4:

Five areas of
classroom
management

Materials 1:
Classroom
management area
headings

(one set for each
group)

Materials 2:
Classroom
management teacher
objectives

(one set for each

group)
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Training Module 10

Day 2

Session 1:
9.30—10.30am
Reconnecting/
Sharing experiences

Session 2:
10.30—11.30am
Teaching English

Session 1:
9.30—10.30am
Classroom
management

Session 2:
10.30—11.30am
Teaching English

Session 1:
9.30—10.30am
Classroom
management

Session 2:
10.30—11.30am
Teaching English

Tea break
11.30—12pm

Tea break
11.30—12pm

Tea break
11.30—12pm

Session 3:
12—1pm
Teaching Maths

Session 3:
12—1pm
Presenting Hausa
writing activity

Session 3:
12—1pm
Teaching Maths

Session 4:
2—3pm
Teaching writing

Session 4:
2—3pm
Classroom
management

Session 4:
2—3pm
Teaching writing

Session 5:
3—4pm
Classroom
management
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9.30—10.30am

Learning outcomes

By the end of this session,
the participants will be
able to:

explain how penalties
help children to learn
appropriate behaviour

identify their classroom
leadership style

list some teacher signals
which help children to
control their behaviour

explain the five best
practices when using
class rules

Materials

Flip chart or chalkboard,
markers

Handout:

Classroom leadership
checklist

(participants’ own from Day 1)

Best practices with
class rules



Module 10
Day 2
Page 6

Time
25 minutes

Scoring the classroom
leadership checklist

Ask a volunteer to lead

an opening prayer. Then
ask a volunteer to lead the
class in a game or song.

Remind them that yesterday
they looked at the difference
between using penalties
and punishments. Tell them
about an experience in your
childhood when you were
given a penalty and how it
helped you learn more than
a punishment.

Then ask, ‘What is one way
that penalties help children
to learn how to behave in
school?’ Share a few more
of your own short stories
about penalties to encourage
the participants to share.

9.30—10.30am
Classroom
management

Tell the participants to take
out the Handout: Classroom
leadership checklist that
they completed yesterday.
Point out ‘“Type of teacher’

at the bottom of the handout.
Ask, ‘What are the two

types of teacher we will write
here?’ (progressive

and authoritarian)

Tell them that they will
work in groups. They

will discuss whether each
statement on the checklist
describes a progressive
or an authoritarian teacher.
They will write ‘P’ for
‘progressive’ or ‘A’ for
‘authoritarian’ next to each
statement.

Ask the support teachers
at each table to help by
asking probing questions
without giving the answers.

Bring the whole class
together. Ask each group

in turn to say their answer
for one statement. Check
for agreement. ‘Park’ any
statements where there

is disagreement and discuss
them at the end.

Give them to these
answers:

Finally, ask the participants
to score themselves on
whether their leadership
style is more ‘progressive’
or ‘authoritarian’.



activity
02

Time
10 minutes

Teacher signals

Use a teacher signal (for
example, clapping a rhythm,
singing a song or saying

1, 2, 3, eyes on me’) to get
the attention of the class.

Point out what you did to
get their attention and ask,
‘Is this signal something

a progressive teacher

or an authoritarian teacher
would most likely do?
Why?’ ‘What does a signal
tell people?’

Explain that we have signals
everywhere in our lives that
tell us what kind of behaviour
is necessary. There are
signals that the police give

us at the roundabouts about
whether we should stop or
go, there is the call to prayer
from the mosques, and so on.

Ask, ‘What else do we

have in our culture or family
that helps us to know what
we can and cannot do?’
(rules and laws)

activity
03

Time
25 minutes

Best practices with
class rules

Remind the participants
that during the first training
they learned the importance
of creating class rules. Most
of them have been teaching
for over a year and have
learned more about how to
use rules effectively.

Use the training ground rules
as an example. Ask, ‘How

do we use the training ground
rules effectively?’

Explain that there are
some best practices that
progressive teachers use
to make class rules
effective. Show Chart 1:
Best practices with class
rules and ask volunteers
to read each of the best
practices in turn.

Module 10
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Ask if there are any questions,
disagreements or other

best practices that they can
think of.

Tell them that each group

will discuss one best practice
statement and decide on

the reasons why it is a best
practice. Tell each group
which best practice to
discuss. Give each group

a different best practice.

Ask them to choose a group
leader, who will make sure
that everyone participates,
and a recorder, who will
report back to the class.

Tell them that they have ten
minutes for this task. Move
around the room while they
are working, making sure that
everyone understands and
helping where necessary.

Summary

Bring the whole class
together. Ask the recorders

to share their group’s findings.
The co-facilitator writes their
findings on the flip chart.
Highlight the key points.

Point out similarities and
differences. Ask for their most
effective classroom rules.
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Training Module 10

Day 2

Session 1:
9.30—10.30am
Reconnecting/
Sharing experiences

Session 2:
10.30—11.30am
Teaching English

Tea break
11.30—12pm

Session 1:
9.30—10.30am
Classroom
management

Session 2:
10.30—11.30am
Teaching English

Tea break
11.30—12pm

Session 1:
9.30—10.30am
Classroom
management

Session 2:
10.30—11.30am
Teaching English

Tea break
11.30—12pm

Session 3:
12—1pm
Teaching Maths

Session 3:
12—1pm
Presenting Hausa
writing activity

Session 3:
12—1pm
Teaching Maths

Session 4:
2—3pm
Teaching writing

Session 4:
2—3pm
Classroom
management

Session 4:
2—3pm
Teaching writing

Session 5:
3—4pm
Classroom
management
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10.30—11.30am

Learning outcomes Materials

By the end of this session, Flip chart or chalkboard,

the participants will have: markers

reviewed the ‘Apples Chart 2:

and bananas’ song Fill in the gaps

participated in more A4 paper and pens
challenging activities With o
the silent ‘magic e’ Chart 3:
............................................................................ Vowel teams

participated in activities
for introducing and Card

teaching long vowel teams (tWo pieces for each
............................................................................ participant)

have reviewedan = o
introduction to the Materials:

present continuous tense, Present continuous

and participated in flash cards

an activity that builds on  (from Day 1)
the introduction
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activity
01

Time
5 minutes

Reviewing yesterday’s
lesson

Sing the song ‘Apples

and bananas’ twice through
together. Then ask, ‘What
else did we do yesterday

in the English session?’
(teaching long vowels,
especially the ‘long a’ with
the silent ‘magic €’, and
introducing the present
continuous tense)

Ask the participants to raise
their hands when they

want to answer. Encourage
others by giving positive
feedback to those with their
hands up. Move quickly

from one to another, getting
responses and thanking them
for their efforts.

Point out that doing what
you just did — asking them to
raise their hands to answer,
giving positive feedback and
thanking them — are effective
ways of shaping their pupil’s
behaviour.

10.30—11.30am
Teaching English

activity
02

Time
15 minutes

More activities with the
silent ‘magic €’

Explain that an effective
teacher is always introducing
a higher step on the ‘ladder
of skills’ to their pupils. These
teachers never get stuck
teaching the pupils what they
already know.

Tell them that you will lead
them through two activities
that help children move

to the next level. They will
participate as pupils.

Show Chart 2: Fill in the gaps,
and follow these steps:

Ask volunteers to read
the sentences and words.
Ask if there are any words
they don’t know.

Then ask a volunteer to come
out and circle the correct
word to go in the gap in each
sentence in turn. Check for
is agreement.

Tell the participants that they
need to prepare this activity
before their lessons by writing
simple sentences with sight
words, CVC words and

silent ‘magic €’ words, and
choosing other silent ‘magic
e’ words along with the
correct one. When they do
the activity with their classes,
a variation is to have their
pupils write the correct words
on their slates.



Tell the participants that
you will read a sentence to
them and they will write
what you read.

Choose a sentence from
Chart 2 and read it very
slowly two or three times.
Ask the participants to raise
their hands if they need

you to say it again.

Then ask volunteers

to spell each word of the
sentence aloud. Write,

or ask a participant to write,
what they say on the flip
chart or chalkboard.

Check for agreement.

Depending on the time
available, repeat with one or
more sentences from Chart 2.

Tell the participants that,
when they introduce this
activity to their classes, they
should begin with just one
sentence and use a sentence
from the fill the gaps’ activity
which the pupils are familiar
with. Later, when the pupils
understand more words,
they can prepare new simple
sentences with sight words,
CVC words and ‘magic €’
words (for example, ‘She
makes fish for me’, ‘I play

a tune for Musa’).

Summary

Ask, ‘How are these two
activities higher steps

on the “ladder of skills”
than the activities that we
did yesterday?’ (In today’s
activities the children have
to: think more, discriminate
between three words

in “fill in the gaps’, and
spell whole sentences

in the ‘sentence dictation’.
In yesterday’s activities,
they were only spelling
single words.)
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activity
03

Time
20 minutes

Teaching long vowels -
vowel teams

Say, ‘We’ve looked at

the silent “magic e” and long
vowels. Who can remember
the vowel teams that make
long vowels?’ (‘ai’ and ‘ay’,
‘ee’ and ‘ea’, ‘oa’ and ‘oe’)
Then ask, ‘What is the rule
for the vowel teams?’ (When
two vowels go walking, the
first one does the talking and
says its name.)

Tell them that you will lead
them through some activities
with the long vowel teams.
They will participate as pupils.
Explain that you will start
with an introduction that they
can do on Day 1.
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Introducing long vowel
teams on Day 1

Filling in the long vowel
teams

Making picture-word
flash cards

Write on the flip chart or
chalkboard: ‘tail, nail, rain,
day, say, way’.

Say the words stressing
the ‘long @’ sound in each.

Say the words again and ask
the participants to repeat.

Ask volunteers to under-
line the letters ‘ai’ or ‘ay’ in
the words.

Ask other volunteers to give
the sound of those ‘teams’.

Remind them that the ‘teams’
have a special rule: ‘When
two vowels go walking,

the first one does the talking
and says its name.’ Tell them
that the i’ and the ‘y’ are
‘magic’ like the ‘magic e’.

Say the words again

and ask the participants

to repeat.

Tell them that you will now
lead them through reading
and spelling activities that
they can do with their pupils
after the introduction.

Write on the flip chart or
chalkboard:

f t,s tm_
I d,b__tt m.

Read the words as if the
vowel teams were there.
Explain the meaning

of the words if needed.

Give each participant

a piece of A4 paper. Tell them
to write the words in full on
their paper, filling in the gaps
with the correct letters.

Ask a volunteer to fill in

the gaps on the flip chart or
chalkboard. Highlight that
some words can be spelt
with ‘ee’ or ‘ea’, changing
the meaning: for example,
‘meet’ or ‘meat’.

Ask the participants to sit

in groups of eight if possible.
Give each participant

two pieces of card and put
markers on the table.

Show Chart 3: Vowel teams.
Tell them that they will make
flash cards. Each person

in their group will choose a
different word from the chart.
They will write their word on
one card and draw a picture
of the word on the other card.

game

Tell the participants to shuffle
their group’s cards and
spread the cards face down
on the table.



Explain that they will play

a matching game. Each
participant in turn will turn
over two cards. If they get
a picture-word match, they
keep the cards. If they don’t
get a match, they turn the
cards face down again. The
next participant then has

a turn. The person with the
most cards at the end wins.

After they have played,
highlight that they can do the
introduction and activities
that they have practised with
any vowel team, but with their
pupils they should always

do the introduction to a long
vowel’s teams before doing
the activities.

For example, they should
introduce their pupils to the
‘long a’ vowel teams ‘ai’ and
‘ay’ before doing the activities.
Point out that they can also
do the activities with silent
‘magic €’ words and with ‘y’
as a‘longi.

activity
04

Time
20 minutes

Teaching the present
continuous tense

Say, ‘Yesterday we sang
and acted out the song
“This is the way”. What
was the objective of that
activity?’ (to teach the
present continuous tense)
Explain that they will now
practise the introduction
again and then do

an extension activity.

Ask volunteers to lead

the song and actions for

‘This is the way’ and then to
teach the introduction from
yesterday using Materials:
Present continuous flash
cards. Help them if necessary.

Then tell the participants
that you will lead them

in an activity that builds on
the introduction. Follow
these steps:

Ask a volunteer to come to
the front of the class.
Secretly show them the
flash card ‘clap’.
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Tell the volunteer to do
the action on the card
and continue doing it until
you say, ‘Stop’.

While the volunteer is

doing the action, ask, ‘Is he
clapping?’ Tell the class to
respond, ‘Yes, he is clapping.
Then tell the volunteer to
stop clapping.

Repeat with different
volunteers and the verbs
‘jump’ and ‘beat’.

If there is time, do this
variation. While doing the
action, the volunteer asks
the class the question, for
example: ‘Am | clapping?’
The class responds, ‘Yes, you
are clapping.’ Point out that
we say ‘| am’, ‘you are’,

and ‘he/she is’ clapping.

b

Summary

Ask, ‘Which of the present
continuous activities
would be most difficult

for you to do with your
class? Why?’
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Training Module 10

Day 2

Session 1:
9.30—10.30am
Reconnecting/
Sharing experiences

Session 1:
9.30—10.30am
Classroom
management

Session 1:
9.30—10.30am
Classroom
management

Session 2:
10.30—11.30am
Teaching English

Session 2:
10.30—11.30am
Teaching English

Session 2:
10.30—11.30am
Teaching English

Tea break
11.30—12pm

Session 3:
12—1pm
Teaching Maths

Tea break
11.30—12pm

Session 3:
12—1pm
Presenting Hausa
writing activity

Lunch
1—2pm

Tea break
11.30—12pm

Session 3:
12—1pm
Teaching Maths

Session 4:
2—3pm
Teaching writing

Session 4:
2—3pm
Classroom
management

Session 4:
2—3pm
Teaching writing

Session 5:
3—4pm
Classroom
management
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12—1pm

Learning outcomes Materials

By the end of this session, Flip chart or chalkboard,

the participants will have: markers
presentedmgroups G
a shared writing activity Shared writing activities

to the rest of the class, (from Day 1)

and given feedback to R —— —
fellow participants after  Hausa writing activity

their presentation materials
(participants’ own)
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12—1pm

Presenting Hausa
writing activity

activity
01

Time
60 minutes

Presenting Hausa
writing activity

Remind the participants
that yesterday they
created a shared writing
activity in groups.

Show Chart: Shared writing
activities. Remind them

that each group had to create
their activity according to

one activity description from
the chart. Each group had
the same topic, ‘The worst
rainstorm ever’.

Explain that they will
present their activity during
this session. Tell them

how much time each group
will have to present their
activity (depending on the
number of groups). Tell
them that you will be the
timekeeper and that you will
give them a sign when they
have one minute left.

After each presentation,

the observers will have two
to three minutes to give

their ‘two stars and one wish’
to the presenters. Begin

the activity.

Summary

Give your own ‘two stars
and one wish’ on how

you felt the activity and
feedback went. Share how
much we can learn from
each other in doing these
presentations.
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Training Module 10

Day 2

Session 1:
9.30—10.30am
Reconnecting/
Sharing experiences

Session 1:
9.30—10.30am
Classroom
management

Session 1:
9.30—10.30am
Classroom
management

Session 2:
10.30—11.30am
Teaching English

Session 2:
10.30—11.30am
Teaching English

Session 2:
10.30—11.30am
Teaching English

Tea break
11.30—12pm

Tea break
11.30—12pm

Tea break
11.30—12pm

Session 3:
12—1pm
Teaching Maths

Session 3:
12—1pm
Presenting Hausa
writing activity

Session 3:
12—1pm
Teaching Maths

Session 4:
2—3pm
Teaching writing

Session 5:
3—4pm
Classroom
management

Session 4:
2—3pm
Classroom
management

Wrap up
3—3.15pm

Session 4:
2—3pm
Teaching writing
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2—3pm

Learning outcomes

By the end of this session,
the participants will be
able to:

list the five areas of
classroom management

identify classroom
management teacher
objectives that improve
pupil achievement

and behaviour

Materials

Flip chart or chalkboard,
markers

Chart 4:
Five areas of classroom
management

Materials 1: Classroom
management area headings
(one set for each group)

Materials 2:

Classroom management
teacher objectives

(one set for each group)
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2—3pm

Classroom
management

activity
01

Time
20 minutes

The four other areas of
classroom management

Remind the participants
that in the last training they
were introduced to the

five areas of classroom
management. Show Chart
4: Five areas of classroom
management, with all
areas covered except
‘Leading people’.

Point out that so far they
have looked more deeply
at classroom management
in terms of leadership,
including communication.

Say, ‘There are four other
areas that a teacher must
manage which affect pupils’
learning and behaviour.’
Ask, ‘What areas do
teachers have to manage

in the classroom?’

Guide them to each area

in turn, giving clues if
necessary. For example,

‘A teacher has to manage
the things that they give the
pupils to help them learn.
What do we call this area?’
(managing materials)

Uncover each area on the
chart in turn. Each time an
area is named, ask, ‘What
do you think this area
includes?’ The co-facilitator
writes their ideas on

the chart. Guide them to
these answers:

Managing materials:
creating and organising
learning materials

Managing time:
lesson planning, lesson
delivery and class routines

Managing space:

planning and organising the
seating arrangement, storing
teaching materials, displaying
charts, chalkboard

Managing marking

and paperwork:

keeping the attendance
register, marking assignments,
filing paperwork.

Highlight the difference
between ‘managing materials’
and ‘managing marking

and paperwork’. ‘Marking
and paperwork’ means
pupils’ written work, the
attendance register and other
teacher forms. ‘Materials’
means charts, flash cards,
and so on.



activity
02

Time
40 minutes

Managing the four areas

Explain that researchers
have found that teachers
who learn how to manage
these four areas well

have higher achieving pupils
than teachers who do not
manage them well.

The pupils of teachers

who manage them well

also have fewer behavioural
problems because they

are busy and happy in the
lesson rather than being idle
and bored. But beginning
teachers are sometimes
unsure how to manage
these areas.

Tell them that they will
now do an activity which
highlights the key skills or
objectives that a teacher
needs in each area.

Give each group Materials
2: Classroom management
area headings.

Point out that these are

the headings of the

four classroom management
areas that they are looking
at today.

Then give each group
Materials 3: Classroom
management teacher
objectives. Explain that
these are teacher objectives,
and that there are 16
objectives, four in each
classroom management
area. They will discuss
and decide in their groups
which teacher objectives
go in each classroom
management area.

Read through a few

teacher objectives in turn
and ask which classroom
management area it belongs
to. Check for agreement.

Then ask each group to
choose a group leader,
who will make sure that
everyone participates. Tell
them that they will have
15 minutes for this task.
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Bring the whole class
together. Go through each
classroom management area
in turn, and ask volunteers
from each group to say one
objective in that area.

Check for agreement before
moving on to the next
classroom management area.
If there is disagreement, ‘park’
that objective and return to

it at the end. Ask probing
questions to check that they
understand the objectives.

Managing materials:
e’ jl fl p

’I'\')’I'é'ﬁé'é'i"ri’é"i'i'ﬁ%'é': ......................................
b,0,k, g
’Mé'ﬁ'é'é'iﬁéj"ébéééf .................................
a,l,n,d

Managing marking
and paperwork:
h, m, c, i.

Summary

Ask what they have learnt
about classroom manage-
ment today. Ask for

any clarifying questions.



Wrap-

up
4—
4.15pm

Briefly summarise the main
points of the day’s activities.
Then ask the participants

to do the ‘two stars and one
wish’ activity as a whole
class, sharing their comments
with you orally. Ask a
volunteer to lead the class

in a closing prayer.
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Module 10
Da

Training module 10
Day 2
Charts/handouts
The charts, handouts
and other materials
needed for each day
are illustrated here.
'You will need to prepare

\
Page 24

these materials before
each of the day’s
training begins.
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Best prackics with clows mze,i

Q) cheose three to five Key rudes with on
effectve penotly for Area/c{n\? each of them.

@ Decide om Ehese rules untt the pupils.

@ Post the rules ow the wall.

@ Be a govd ‘referec’ Give o cue (qeiia card)
to those who forget a rule aumd a pesolly
(r‘ed Cardl ) Lhen f‘\@g keep fvrgebl’[ng.

Mok Sure that the penalfies arve
woviking . If not, chonge them.




&2 chart

Page 26

Eill 1w H\eﬁfjﬁ_‘:

F(,{ ln each witb one
d} f,’ﬁe wmdrd/) fg;f the right

| a cake .

|late, made, gate

The cake hon in ¢k,

{:JUF&S: ga‘M%I dax%

Toake o piece df

. Cﬂ/kei SM@, hwt‘e.

the cake o ham.

[E—

fate, loke, gowe

Iwmod"f'c\e boald ——..

gaume, name, Foaume

| {ne, F;he  hiné

Like , lmke, bike

Cide, ride,hide
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__Five awean ot
Classroom management

Lea.ab‘ng People

Mama,ging maten als

Manag fm.g time

Managing Space

Managing Mcw/dvy
amd paperwork
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Note to facilitators

Day 2 mate ria Is Write each classroom
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management area heading
on a separate piece of
paper Each group will need
one set of headings.

___C/w)srom mwaqemgmf- area headings

Managing
makenals
Make Swre that :

Mavaging
bEime

Plom amd deliver
[essons So that

the pupils :

M amagiug
Lpace

Set up the
roa’m“fo that :

Mawmging
mazrlc«'ng
omd
paperwork

Set up Systems
Co that:




Note to facilitators

I\DII:: ;Ie 10 mate ria Is Write each of the 16 teacher

Page 30 objectives on separate
piece of paper. Each
group will need one set of
teacher objectives.

Clansroom Mamagement —
teacher dbjectives

a
ol the pupils cam see the chalkbaard,
hear the teackher, hove room to work

b

are adhive membess &} evesny lesson —
they 'Say omnd do’

C
the u,,?ils are given dther tonks o do

wWhnle the teacher is marking work
d

tie teacher canm eanily move misbzka,n'.:j
pupils to a new place in the rosm

e
the mateis o ove ready for the pupils

to we (so ho wasted time)

F Pu,,)ils ore %Mﬁe Jf @l'VI.hﬂ owl cund
cMechng mateaals

J hoave time to work (n g roups
and i dependety
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h S,
oM recovis owe maintained cumd wed to

help improve puptls’ |eamming (for erome,
the teacher knows from the alfendance
regicter who hoo nnssed Schodl ownd,
tatks to the mallawm fo help them
retuwim to regunlor atfendance.)

J theye ore enongh matenols for all the
pupils or that pupils Share them (sono

one is (eft dong nottuing)

K do achvibies each o(ag ttat |ot
them prachse Slklis

| the pupils sit in grovps omd cam
help each JHaer

M wpils wh o
pupis who complete waovk corre h
the teacher paark Mm'wmdtv U
N  tHiere 1S room for the teacher to
Walk oxroumd to help the pupils
o | eam gm@{’u{ng new each ole
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