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Day 2

Session 1: 
9.30—10.30am 
Teaching Maths  

Session 2: 
10.30—12pm 
Teaching English 

Tea break 
12—12.30pm

Session 3: 
12.30—1pm 
Teaching Social 
Studies 

Lunch 
1—2pm 

Session 4: 
2—3pm 
Teaching Hausa  

Wrap up 
3—4pm

Day 3

Session 1: 
9.30—10.30am 
Teaching Maths 

Session 2: 
10.30—11.30am 
Teaching English 

Tea break 
11.30—12pm

Session 3: 
12—1pm 
Teaching Social 
Studies 

Lunch 
1—2pm 

Session 4: 
2—3pm 
Teaching Hausa  

Wrap up 
3—4pm

Day 1

Session 1: 
9.30—10.30am 
Reconnecting/ 
Sharing experiences

Session 2: 
10.30—11.30am 
Teaching Maths 

Tea break 
11.30—12pm

Session 3: 
12—1pm 
Teaching English  

Lunch 
1—2pm

Session 4: 
2—3pm 
Teaching Social 
Studies 

Session 5: 
3—4pm 
Teaching Hausa 

Wrap up 
4—4.15pm



Session 1: 
Materials/
Charts/ 
Handouts

Flip chart or 
chalkboard, 
markers 

Chart 1: 
Timetable 
Module 12

‘Parking lot’ 
poster

A4 paper  
(one piece for 
each participant) 
and pens 

Session 2: 
Materials/
Charts/ 
Handouts

Flip chart or 
chalkboard, 
markers 

A4 paper  
(four pieces for 
each participant)

Stick

Chart 2: 
Fractions

Handout 1:  
Fraction chart 
(one for each 
participant)

Handout 2:  
Equivalent 
fractions 
(one for each 
participant)

Chart 3: 
Equivalent 
fractions with 
multiplication 
and division

Chart 4:  
Adding fractions

Chart 5: 
Subtracting 
fractions

Session 3: 
Materials/
Charts/ 
Handouts

Flip chart or 
chalkboard, 
markers 

Materials 1: 
Rhyming words 
flash cards

Chart 6:  
Reading 
comprehension 
passage

Tape

Session 4: 
Materials/
Charts/ 
Handouts

Flip chart or 
chalkboard, 
markers 

Chart 7:  
Family

A4 paper  
and pencils

Session 5: 
Materials/
Charts/ 
Handouts

Flip chart or 
chalkboard, 
markers 

Slates and chalk 
or A4 paper  
and pencils

Handout 3:  
Names of 
objects in Hausa 
(one for each 
participant)

Handout 4:  
Fill in the gaps 
(one for each 
participant)

Chart 8:  
M

Chart 9:  
N

Chart 10:  
P

Module 12 
Day 1 
Page 3

To make:

‘Parking lot’ poster,  
on flip chart paper: 
for participants to 
write their questions 
during the training

To collect:

Stick: one that  
will break easily
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Day 2

Session 1: 
9.30—10.30am 
Teaching Maths  

Session 2: 
10.30—12pm 
Teaching English 

Tea break 
12—12.30pm

Session 3: 
12.30—1pm 
Teaching Social 
Studies 

Lunch 
1—2pm 

Session 4: 
2—3pm 
Teaching Hausa  

Wrap up 
3—4pm

Day 3

Session 1: 
9.30—10.30am 
Teaching Maths 

Session 2: 
10.30—11.30am 
Teaching English 

Tea break 
11.30—12pm

Session 3: 
12—1pm 
Teaching Social 
Studies 

Lunch 
1—2pm 

Session 4: 
2—3pm 
Teaching Hausa  

Wrap up 
3—4pm

Day 1

Session 1: 
9.30—10.30am 
Reconnecting/ 
Sharing experiences

Session 2: 
10.30—11.30am 
Teaching Maths 

Tea break 
11.30—12pm

Session 3: 
12—1pm 
Teaching English  

Lunch 
1—2pm

Session 4: 
2—3pm 
Teaching Social 
Studies 

Session 5: 
3—4pm 
Teaching Hausa 

Wrap up 
4—4.15pm



Session 1 
9.30—10.30am

Reconnecting/ 
Sharing experiences

Learning outcomes

By the end of this session,  
the participants will:

have reviewed the  
ground rules for the 
training

be able to explain  
the training timetable

have recalled, reflected 
on and shared specific 
teaching experiences

have practised collegial 
and professional 
communication skills

Materials

Flip chart or chalkboard, 
markers 

Chart 1:  
Timetable Module 12

‘Parking lot’ poster

A4 paper  
(one piece for each 
participant) and pens 
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Welcome the participants 
back, and ask a volunteer  
to lead an opening prayer. 
Then ask a volunteer to  
lead a game or activity that 
they have created which went 
well in their class. If no one 
volunteers, ask someone to 
lead a game or activity that 
they have done before.

Ask, ‘Which ground rules  
did we agree to that made  
our work go smoothly?’  
Take their answers. Then ask, 
‘Do you think there should  
be any new ground rules  
or changes to the rules?’  
Tell them to discuss the 
question in groups for a few 
minutes. Ask each group  
to choose a recorder, who  
will give their suggestions  
to the whole class.

Bring the whole class 
together. Ask each group in 
turn to share a suggestion. 
The co-facilitator writes their 
suggestions on the flip chart.

Ask the class to look at  
all the suggestions and 
remove similarities and clarify 
vague statements before 
agreeing to no more than 
six points. Make sure that 
punctuality is one of the 
ground rules. Display the 
rules in the training room.

Session 1 
9.30—10.30am  

Reconnecting/ 
Sharing experiences

activity 
01

activity 
02

Time 
10 minutes

Time 
10 minutes

Reconnecting Reviewing the ground 
rules 
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Note to facilitators

The aim of modules 12—9  
is to improve the participants’ 
capacity in subject  
content so as to meet the 
requirements of the Scheme 
of Work. Take each topic 
step by step to their full 
understanding. Make sure 
that they are involved in the 
activities so that they can 
teach them to their classes. 
Use the Wrap up/Finishing 
off session at the end  
of Days 2 and 3 to reflect on 
the day’s activities and to  
give the participants time  
for further practice. Use this 
time also for making the 
needed teaching materials. 

Show Chart 1: Timetable 
Module 12 and give the 
participants time to read 
through it. 

Ask what is different in this 
training from the previous 
ones. (The training is all  
about teaching the subject 
areas, because the aim of 
Modules 12—19 is to work  
on subject content to meet 
the requirements of the 
Scheme of Work. Also, on 
Days 2 and 3 ‘Wrap up’  
now includes ‘Finishing off’. 
This means time for finishing 
work, asking questions, 
further practice and making 
teaching materials.) 

Put the ‘Parking lot’ poster  
on the wall. Explain that  
the ‘parking lot’ poster is  
a space for them to write their 
questions on anything that 
they don’t understand or are 
having difficulty with. You 
will deal with the questions 
during the Wrap up/Finishing 
off sessions at the end of 
Days 2 and 3.

Ask if they have any 
questions. Put the timetable 
on the wall for reference 
throughout the training.

activity 
03
Time 
15 minutes

The timetable for  
the week 
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Ask a volunteer to quickly 
divide the participants into 
groups of four or five. Show 
each group where to sit.

Ask the participants to think 
of a lesson or activity that 
they taught which went well, 
and to think about why it  
went well. Give them a few 
minutes for this.  

Explain that they will take 
turns to share with their group 
their experiences of this 
lesson or activity and why it 
went well. They will have ten 
minutes for the discussion. 
Tell them to choose a group 
leader, who will make sure 
that everyone has the chance 
to speak. Point out that 
they need to listen carefully 
because at the end of the 
group discussion everyone 
will write a brief report on  
the experience of the person 
to their right. 

Move around the room while 
they are discussing, helping 
where necessary. Give  
them a five-minute warning  
to make sure that everyone 
has the chance to speak.

Bring the whole class 
together, and ask them to 
write a report about the 
experience of the person  
on their right, without 
mentioning names. Give  
each participant a piece of  
A4 paper and a pen. Give 
them five minutes for this 
task. Move around the 
room while they are writing, 
checking that everyone  
is on track. 

Ask them to give their 
report to the person whose 
experience they wrote about. 
This person must read  
what was written about  
them and note anything that  
needs changing. 

Then explain that each 
person will now have two 
minutes to talk about the 
experience of the person that 
they wrote about. You will  
be the timekeeper. They will 
work in the same groups. 

Summary

Bring the whole class 
together. Explain that this 
activity is similar to the 
evaluations that they need  
to do after a lesson to 
improve teaching and 
learning. The activity enables 
every child to write something 
that will be read by the whole 
class, generates a lot of 
reading material, and uses 
minimal resources. Point 
out that in this activity they 
communicated about their 
work as teachers. Children 
will communicate about  
their experiences, knowledge 
and understanding.

activity 
04
Time 
10 minutes

Sharing experiences
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Day 2

Session 1: 
9.30—10.30am 
Teaching Maths  

Session 2: 
10.30—12pm 
Teaching English 

Tea break 
12—12.30pm

Session 3: 
12.30—1pm 
Teaching Social 
Studies 

Lunch 
1—2pm 

Session 4: 
2—3pm 
Teaching Hausa  

Wrap up 
3—4pm

Day 3

Session 1: 
9.30—10.30am 
Teaching Maths 

Session 2: 
10.30—11.30am 
Teaching English 

Tea break 
11.30—12pm

Session 3: 
12—1pm 
Teaching Social 
Studies 

Lunch 
1—2pm 

Session 4: 
2—3pm 
Teaching Hausa  

Wrap up 
3—4pm

Day 1

Session 1: 
9.30—10.30am 
Reconnecting/ 
Sharing experiences

Session 2: 
10.30—11.30am 
Teaching Maths 

Tea break 
11.30—12pm

Session 3: 
12—1pm 
Teaching English  

Lunch 
1—2pm

Session 4: 
2—3pm 
Teaching Social 
Studies 

Session 5: 
3—4pm 
Teaching Hausa 

Wrap up 
4—4.15pm



Session 2 
10.30—11.30am

Teaching  
Maths 

Learning outcomes

By the end of this session,  
the participants will be  
able to:

identify the Maths skills 
needed for teaching  
the fractions content of 
the Maths Scheme of 
Work Year 1 

use practical examples  
to introduce fractions

demonstrate how to  
use stories and examples 
from their pupils’ own 
experience to teach 
fractions

demonstrate simple 
addition and subtraction 
of fractions and 
equivalent fractions

Materials

Flip chart or chalkboard, 
markers 

A4 paper  
(four pieces for each 
participant)

Stick

Chart 2:  
Fractions

Handout 1:  
Fraction chart 
(one for each participant)

Handout 2:  
Equivalent fractions 
(one for each participant)

Chart 3:  
Equivalent fractions with 
multiplication and division

Chart 4:  
Adding fractions

Chart 5: 
Subtracting fractions

Module 12 
Day 1 
Page 11



Do the same with a stick  
and call it a whole stick.  
Then break a piece off  
the stick and ask, ‘Is it still  
a whole stick? Why not?’ 
(because a piece has been 
broken off) Explain that,  
when a piece is removed 
from of a whole one of 
something, each piece is 
called a fraction. A fraction  
is a part of a whole.

Give each participant a piece 
of A4 paper and ask them  
to fold it once into equal 
parts. Ask, ‘How many parts 
are there now?’ Ask if the 
parts are equal. Tell them that, 
when two equal parts make  
a whole one, we call each 
part a half. Write ‘1/2’ on  
the flip chart or chalkboard. 
Point out that a half is one  
of two equal parts. Ask them 
to shade one of the halves 
and write ‘1/2’ in it.

Tell them to fold their piece  
of A4 equally once again.  
Ask, ‘How many parts are 
there now?’ Explain that,  
if there are four equal parts, 
each part is one out of four 
or a quarter. Write ‘1/4’ on 
the flip chart or chalkboard. 
Ask them to shade one of the 
quarters and write ‘1/4’ in it.

Tell the participants that in 
this session they will look at 
teaching fractions. Explain 
that, when introducing Maths 
concepts, it is best to make 
lessons as practical as 
possible and where possible 
to use examples from their 
pupils’ real lives. Tell them 
that you will demonstrate. 
They will participate as pupils.

Show a piece of A4 paper. 
Ask, ‘How many pieces  
of paper do you see?’ Ask 
if there is any of the piece 
missing. Explain that, when 
there is one of something  
and it is complete, it is called 
a whole one. 

Give each participant three 
more pieces of A4 paper 
and markers for the table. 
Tell them that they will work 
individually. They will fold 
each piece of A4 in any way 
that they wish, but making 
sure that the parts of one 
piece are always equal in 
size. They will count the parts 
of the whole, shade one part 
and write the fraction of the 
whole. They will then shade 
two parts and write the 
fraction of the whole. Move 
around the room, checking 
on their work and helping 
where necessary. 

Bring the whole class 
together. Ask volunteers  
to show their papers  
and say the fractions that  
they have made. Then  
show Chart 2: Fractions to  
reinforce learning.

Session 2 
10.30—11.30am  

Teaching  
Maths 

activity 
01
Time 
15 minutes

What is a fraction?

Module 12 
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Explain to the participants 
that their pupils are familiar 
with fractions through  
their learning of the Holy 
Qur’an. Ask, ‘Where can you 
see fractions in the learning 
of the Qur’an?’ (Possible 
answers are: ayah, thumun, 
hizf, and so on.) 

Explain that children 
subconsciously learn  
Maths skills when they learn 
the Qur’an. We memorise  
the Qur’an in stages and  
each stage is a fraction.  
The Qur’an is divided into 
three ‘juz’, each ‘juz’ is 
divided into two ‘hizfs’, and 
each ‘hizf’ is divided into 
eight ‘thumun’. 

Tell the participants that they 
can ask their pupils how 
much of the Qu’ran they have 
memorised or read: what 
fraction of the ‘hizf’ or ‘juz’  
it is. Point out that, by asking 
such questions, they are 
making fractions relevant to 
their pupils’ real lives, and 
seeing the relevance to their 
lives helps children to better 
remember Maths concepts.

Highlight that simple stories 
can also help children to 
understand Maths concepts 
more easily. Tell them  
that you will give them an  
example. Say: 

‘A family has 13 children.  
Five of the children are boys 
and eight are girls. If two  
of the boys go to market, 
what fraction of the boys are 
left at home?’ (3/5) 

‘If three of the girls need 
shoes, what fraction of the 
girls need shoes?’ (3/8)

Tell the participants that  
they can tell their pupils  
a story and make up several 
questions about the story  
in this way. Ask them to 
spend a few minutes creating 
a similar story with questions. 
Then ask a few volunteers  
to share their stories with the 
rest of the class.

activity 
02
Time 
15 minutes

Fractions in real life  
and stories

Module 12 
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Give each participant 
Handout 1: Fraction chart. 
Ask questions about  
the handout:

‘What is the biggest  
fraction?’

‘What is the smallest  
fraction?’

‘If you look from the biggest 
to the smallest fraction, 
what do you notice about 
the denominator (bottom 
number)?’ (As the fraction 
gets smaller, the bottom 
number increases: 2, 3, 4, 
and so on.) 

‘Tell me some fractions  
that are bigger than others.’

‘Which is bigger:  
3/4 or 3/5? 2/3 or 3/4?’

Then say:

‘Find a fraction the same  
size as a 1/4.’ (2/8)

‘Tell me all the fractions  
that are equal in size.’  
(1/2, 2/4, 3/6, 4/8, 5/10)

Tell the participants that  
the fractions that are  
the same size as each other 
on the fraction chart are 
called equivalent fractions. 
Equivalent fractions have the 
same value although they 
are represented by different 
numerators (numbers 
at the top) and different 
denominators (numbers  
at the bottom). For example, 
2/4 and 3/6 can both be 
simplified to 1/2, so 1/2, 
2/4 and 3/6 are equivalent 
fractions: they all have the 
same value. Write:

‘1/2 = 2/4 = 3/6’.

Give each participant 
Handout 2: Equivalent 
fractions. Read the first part 
of Section 1 with them,  
up to and including Sunday. 
Say, ‘On Sunday, they  
saved 6/10 bits of fish for  
the older children. What is  
the equivalent fraction?’  
(3/5) Tell the participants to 
work in pairs and to fill in 
Section 1 with the fraction  
of each food saved for 
the older children and the 
equivalent fraction. 

Then bring the whole  
class together. Ask,  
‘What do you notice about  
the equivalent fractions?’  
(They are all 3/5 because  
3/5 = 9/15 = 12/20, and  
so on.) 

activity 
03
Time 
15 minutes

Equivalent fractions



Then tell the participants 
to complete Section 2 of 
Handout 2. Give them a few 
minutes, then ask volunteers 
to write each equivalent 
answer in turn on the flip 
chart or chalkboard. Guide 
them to the answers:

1/2 = 9/18 = 15/30 =  
12/24 = 13/26

1/3 = 3/9 = 7/21 = 10/30 = 
5/15 = 20/60.

To reinforce understanding, 
show Chart 3: Equivalent 
fractions with multiplication 
and division and read  
through it with them. 

Explain that you will 
demonstrate adding fractions 
using diagrams. Show  
Chart 4: Adding fractions, 
with only section 1a 
uncovered. Point out that  
the rectangle in section  
1a is divided into three  
equal parts, or thirds.  
Ask a volunteer to come  
out and shade in one third. 
Then ask another volunteer  
to shade in another third. 

Ask, ‘What fraction have we 
made by shading 1/3 and 
1/3?’ (1/3 + 1/3 = 2/3) Uncover 
section 1a of Chart 4.

Explain that we can also 
show adding fractions on  
a number line. Uncover 
section 2a on Chart 4 and 
point out the number line. 
Then uncover section 2b  
and point out the two arrows, 
showing two thirds.

Give each participant  
a piece of flip chart paper  
and markers for the  
table. Write these additions  
of fractions: 

‘1/4 + 1/4’

‘1/5 + 1/5’

‘1/5 + 3/5’

Tell the participants to  
show the fractions  
using a rectangle and  
a number line. Move around 
while they are working, 
checking on their work  
and helping where necessary. 
Then bring the whole class 
together. Ask volunteers  
to show their diagram for 
each addition of fractions  
in turn. Check for agreement.  
(The diagrams should  
show: 2/4, 2/5, 4/5.)

activity 
04
Time 
15 minutes

Adding and subtracting 
fractions with the  
same denominator

Module 12 
Day 1 
Page 15
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Explain that you will  
now demonstrate subtracting 
fractions using diagrams. 
Show Chart 5: Subtracting 
fractions, with only section  
1a uncovered. Point out  
that the rectangle shows  
two thirds shaded. Ask  
a volunteer to come out  
and take one third away  
by crossing it through or 
using an arrow. 

Say, ‘Two thirds were  
shaded. What fraction is 
shaded now?’ (2/3 – 1/3 = 
1/3) Uncover section 1b  
of Chart 5.

Explain that we can also 
show subtracting fractions 
on a number line. Uncover 
section 2a on Chart 5  
and point out the number  
line showing 2/3. Then 
uncover section 2b and 
point out the arrow showing 
subtracting one third.

Write these subtractions  
of fractions:

‘3/5 – 1/5’

‘3/4 – 2/4’

‘7/8 – 3/8’

Tell the participants to  
show the fractions using  
a rectangle and a number  
line. Move around the room  
while they are working, 
checking on their work and 
helping where necessary. 
Then bring the whole class 
together. Ask volunteers  
to show their diagram for 
each addition of fractions in 
turn. Check for agreement. 
(The diagrams should show: 
2/5, 1/4, 4/8.) 

Explain that using  
diagrams helps children  
to recognise patterns so  
that eventually they will  
be able to find the answers 
without diagrams. 

Summary

Remind the participants 
what they have done in this 
session, and ask if they have 
any questions. ‘Park’ any 
questions that you do not 
have time to answer in the 
‘parking lot’.
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Day 2

Session 1: 
9.30—10.30am 
Teaching Maths  

Session 2: 
10.30—12pm 
Teaching English 

Tea break 
12—12.30pm

Session 3: 
12.30—1pm 
Teaching Social 
Studies 

Lunch 
1—2pm 

Session 4: 
2—3pm 
Teaching Hausa  

Wrap up 
3—4pm

Day 3

Session 1: 
9.30—10.30am 
Teaching Maths 

Session 2: 
10.30—11.30am 
Teaching English 

Tea break 
11.30—12pm

Session 3: 
12—1pm 
Teaching Social 
Studies 

Lunch 
1—2pm 

Session 4: 
2—3pm 
Teaching Hausa  

Wrap up 
3—4pm

Day 1

Session 1: 
9.30—10.30am 
Reconnecting/ 
Sharing experiences

Session 2: 
10.30—11.30am 
Teaching Maths 

Tea break 
11.30—12pm

Session 3: 
12—1pm 
Teaching English  

Lunch 
1—2pm

Session 4: 
2—3pm 
Teaching Social 
Studies 

Session 5: 
3—4pm 
Teaching Hausa 

Wrap up 
4—4.15pm



Session 3 
12—1pm 
 Teaching  

English 

Learning outcomes

By the end of this session,  
the participants will be  
able to:

explain the importance 
of teaching listening and 
reading comprehension

identify simple strategies 
to teach comprehension 
without a textbook

Materials

Flip chart or chalkboard, 
markers 

Materials 1:  
Rhyming words flash cards

Chart 6:  
Reading comprehension 
passage

Tape

Module 12 
Day 1 
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activity 
01

Divide the class into  
groups of no more than  
seven people. Read this 
passage aloud:

Today Kano was hit by  
an earthquake. The earth-
quake measured 7.5 on  
the Richter scale. Many 
buildings collapsed. One 
hundred and twenty-seven 
people have been reported 
killed. Large numbers  
of people are injured and 
hundreds are missing.  
There is no power in much  
of the city. Army units have 
been sent to help with  
the rescue work.

Then ask these questions:

‘When did the earthquake  
hit Kano?’

‘How are earthquakes 
measured?’

‘How many people have  
been killed?’

‘Does the city have power?’

‘Who has been sent in  
to help with the rescue?’

Ask, ‘What have you 
just done?’ (Listened to 
something and shown 
understanding of what they 
listened to by answering 
questions.) Explain that 
this activity is called 
comprehension. Taking 
meaning from something that 
we listen to is called ‘listening 
comprehension’. Taking 
meaning from something that 
we read is called ‘reading 
comprehension’. 

Explain that listening and 
reading comprehension is 
listening or reading with 
understanding. It is a skill 
that pupils need to learn, 
especially when they first 
start to read and can read 
the words but not understand 
what they are reading. 
Explain that in this session 
they will look at teaching 
comprehension.

Tell the participants that  
you will start with a quick 
game. Divide the class 
into two teams. Show one 
flash card from Materials 1: 
Rhyming words flash cards. 
Explain that you will show 
each team in turn one flash 
card. That team has to say  
a word that rhymes with  
the word on the flash card. 

Ask for an example that 
rhymes with the word that  
you are showing. (For 
example, if the flash card 
says ‘ball’, the team could  
say ‘fall’.) Explain that,  
if the team cannot give  
an answer, the other team  
has a try. Teams score  
one point for each correct 
answer. Play for five to ten 
minutes, keeping the game 
moving at a good pace.

Time 
20 minutes

What is comprehension?

Session 3 
12—1pm 

Teaching  
English 

Module 12 
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The co-facilitator writes  
their ideas on the flip chart  
or chalkboard. Their ideas 
may include but not be  
limited to the following:

teachers writing their own 
stories and using these  
in class or group activities

collecting articles from 
newspapers or magazines  
to read to the class

asking children to develop 
their own stories

bringing in people from  
the community to tell stories 

giving children key  
words and building stories 
around them

listening to the radio 

watching TV.

To check for understanding, 
show Chart 6: Reading 
comprehension passage, 
with all the questions  
covered. Ask the participants 
to read through the passage. 
Then tell them to work in 
groups and write five 
questions to test under-
standing of the passage  
on flip chart paper. Move 
around the room while  
they are working, helping 
where necessary.

Tell the groups to tape  
their questions on the 
wall, and to spend a few 
minutes reading each other’s 
questions. Then bring  
the whole class together.  
Ask, ‘Did you notice any 
similarities or differences in 
the questions?’ Take their 
ideas. Then uncover the 
questions on Chart 6 and 
read through them together.

Summary

Ask the participants if they 
have any questions. ‘Park’ 
any questions that you  
do not have time to answer  
in the ‘parking lot’.

Tell the participants that  
very few schools have 
textbooks for their pupils 
and teachers. As a result, 
teachers have to develop 
ways to teach compre-
hension skills. 

Explain that they will discuss 
in groups ways that they  
can teach comprehension 
without using textbooks.  
Ask them to choose a 
recorder, who will report  
back on one idea from their 
group. Tell them to write their 
ideas on flip chart paper. 
Give each group a piece of 
flip chart paper and markers. 
Move around the room while 
they are working, helping 
where necessary.

Bring the whole class 
together. Ask each  
group in turn for one of  
their ideas.

Time 
40 minutes

Teaching reading 
comprehension without  
a textbook 

activity 
02
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Day 2

Session 1: 
9.30—10.30am 
Teaching Maths  

Session 2: 
10.30—12pm 
Teaching English 

Tea break 
12—12.30pm

Session 3: 
12.30—1pm 
Teaching Social 
Studies 

Lunch 
1—2pm 

Session 4: 
2—3pm 
Teaching Hausa  

Wrap up 
3—4pm

Day 3

Session 1: 
9.30—10.30am 
Teaching Maths 

Session 2: 
10.30—11.30am 
Teaching English 

Tea break 
11.30—12pm

Session 3: 
12—1pm 
Teaching Social 
Studies 

Lunch 
1—2pm 

Session 4: 
2—3pm 
Teaching Hausa  

Wrap up 
3—4pm

Day 1

Session 1: 
9.30—10.30am 
Reconnecting/ 
Sharing experiences

Session 2: 
10.30—11.30am 
Teaching Maths 

Tea break 
11.30—12pm

Session 3: 
12—1pm 
Teaching English  

Lunch 
1—2pm

Session 4: 
2—3pm 
Teaching Social 
Studies 

Session 5: 
3—4pm 
Teaching Hausa 

Wrap up 
4—4.15pm



Session 4 
2—3pm 
 Teaching  

social studies 

Learning outcomes

By the end of this session,  
the participants will:

have looked at types 
of family and the 
responsibilities of family 
members 

be able to describe  
how to help pupils  
identify and share 
with classmates their 
understanding of  
types of family and  
the responsibilities  
of family members

Materials

Flip chart or chalkboard, 
markers 

Chart 7:  
Family

A4 paper and pencils
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activity 
01

Note to facilitators

The Social Studies sessions 
are models of lessons  
that can be used with pupils. 
The participants need to  
gain an understanding of  
how to develop their social 
studies teaching based  
on the Scheme of Work,  
how to integrate child-centred 
learning approaches into  
their teaching, and how 
to draw on children’s own 
experience. They also need  
to think about what materials 
are readily available and  
how they can use these 
materials in their teaching. 

Ask, ‘How can we define 
social studies?’ (the  
study of people and the 
societies that they live in)  
Tell the participants that  
in this session they will  
look at one topic in social 
studies: the family. 

You will demonstrate  
how they can teach this 
topic in their class. They will 
participate as pupils. 

Show Chart 7: Family.  
Ask, ‘Do these pictures 
remind you of your family?’ 
‘Which of the pictures are 
typical of your family?’  
Take their answers, then  
ask, ‘What is the meaning  
of family for you?’ Tell them 
to discuss the question with 
a partner for a few minutes, 
then take their ideas. 

Divide the participants  
into small groups.  
Write on the flip chart or 
chalkboard:

‘the responsibilities of  
the father in the family’

‘the responsibilities of  
the mother in the family’

‘the responsibilities of  
the children in the family’.

Explain that they will brain-
storm in their groups their 
ideas on the different family 
members’ responsibilities. 
Ask each group to choose  
a recorder, who will take 
notes and report back  
to the class. Give them ten 
minutes for this task. 

Bring the whole class 
together. Ask, ‘What do you 
think are the responsibilities 
of the father?’ Take ideas 
from each group in turn. 
The co-facilitator writes 
their ideas on the flip chart 
or chalkboard. When the 
list is complete, check for 
agreement. 

Continue in the same way 
with the responsibilities 
of the mother and the 
children. Finally, highlight that 
responsibilities are usually 
shared in the family and  
that everyone has important 
roles to play.

Ask, ‘What factors enhance 
good family relationships?’ 
Take their ideas. The co-
facilitator writes their ideas on 
the flip chart or chalkboard. 
Then ask, ‘What factors harm 
family relationships?’

Time 
30 minutes

Our concept of family

Session 4 
2—3pm 

Teaching  
social studies
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activity 
02

Ask, ‘What type of family  
do you come from? Think 
about the family members 
and who lives together.’  
Give each participant a piece 
of A4 paper. Explain that  
they will do a quick drawing 
of the family that they come 
from. Make a quick drawing 
of your own family on the  
flip chart or chalkboard as  
an example.

Tell them to take it in turns  
to show their drawing to  
their group and describe  
the type of family that they 
come from. Ask each group 
to choose a group leader, 
who will make sure that 
everyone participates.  
Give them ten minutes for  
this task.

Then bring the whole class 
together. Ask, ‘Does everyone 
in your group come from  
the same type of family or 
are there differences?’ Take 
a few of their answers. Then 
say, ‘Can you categorise 
your group’s families into two 
or three types?’ Give them 
about five minutes to discuss, 
then take their ideas.

Write on the flip chart or 
chalkboard: 

‘What type of family  
structure is very common  
in Hausa society?’ 

Tell them to discuss and 
decide on the character- 
istics of the typical  
Hausa family structure.  
The recorders should write 
down their group’s ideas.

Bring the whole class 
together. Ask each group 
in turn to say a different 
characteristic of the typical 
Hausa family structure.  
The co-facilitator writes 
their ideas on the flip chart 
or chalkboard. Check for 
agreement. 

Finish by explaining that  
the family is a group of 
people who are related by 
blood and/or by marriage. 
The two common types  
of family that we see around 
us are the extended family 
and the nuclear family.  
The nuclear family consists  
of a father, a mother and  
their children. The extended 
family is a kinship group  
of the nuclear family plus  
all their relations.

Summary

Ask, ‘Could you do these 
activities with your pupils  
as we did them in this 
session?’ ‘Are there  
any changes that you  
would make?’

Time 
30 minutes

Describing types  
of family
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Day 2

Session 1: 
9.30—10.30am 
Teaching Maths  

Session 2: 
10.30—12pm 
Teaching English 

Tea break 
12—12.30pm

Session 3: 
12.30—1pm 
Teaching Social 
Studies 

Lunch 
1—2pm 

Session 4: 
2—3pm 
Teaching Hausa  

Wrap up 
3—4pm

Day 3

Session 1: 
9.30—10.30am 
Teaching Maths 

Session 2: 
10.30—11.30am 
Teaching English 

Tea break 
11.30—12pm

Session 3: 
12—1pm 
Teaching Social 
Studies 

Lunch 
1—2pm 

Session 4: 
2—3pm 
Teaching Hausa  

Wrap up 
3—4pm

Day 1

Session 1: 
9.30—10.30am 
Reconnecting/ 
Sharing experiences

Session 2: 
10.30—11.30am 
Teaching Maths 

Tea break 
11.30—12pm

Session 3: 
12—1pm 
Teaching English  

Lunch 
1—2pm

Session 4: 
2—3pm 
Teaching Social 
Studies 

Session 5: 
3—4pm 
Teaching Hausa 

Wrap up 
4—4.15pm



Session 5 
3—4pm 
 Teaching  

Hausa 

Learning outcomes

By the end of this session,  
the participants will:

have participated in 
activities to teach the 
correct spelling of 
commonly misspelt words 

be able to be able to 
describe how to support 
pupils in observing 
spelling rules

Materials

Flip chart or chalkboard, 
markers 

Slates and chalk or  
A4 paper and pencils

Handout 3:  
Names of objects in Hausa 
(one for each participant)

Handout 4:  
Fill in the gaps 
(one for each participant)

Chart 8:  
M

Chart 9:  
N

Chart 10:  
P
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activity 
01

Write ‘FaraKoyon-
Ka’idojinrubutu’ on the flip 
chart or chalkboard. Tell  
the participants that this  
is today’s topic and explain 
these points:

In every language there  
are rules of writing. We must 
observe the rules to make 
writing clear and meaningful.

Like any other language, 
Hausa has rules of writing 
(ka’idojinrubutu), which  
must be observed for  
our writing to be clear  
and meaningful.

Orthography (ka’idojinrubutu) 
is the practice or study of 
correct spelling according  
to established usage. In  
a broader sense, orthography 
can refer to the study  
of letters and how they are  
used to express sounds  
and form words. 

The history of writing in 
Hausa has been in Ajami  
and Boko, and this has 
influenced the way some 
letters are sounded.

In writing Hausa (boko),  
we have consonants (bakake) 
and vowels (wasula). They 
have their correct sounds  
and must be properly placed 
to make the meaning of  
what we are writing clear.

Tell the participants that  
in this session they will look  
at some correct ways  
of spelling. They will use  
what they learn to help their 
pupils to spell correctly. 

Time 
10 minutes

Rules of writing  
and spelling

Session 5 
3—4pm 

Teaching  
Hausa 

Module 12 
Day 1 
Page 28



activity 
02

Give each participant  
a slate and chalk. Ask them  
to write ‘m’ and ‘n’ as  
neatly as possible. Tell them 
to show you their writing  
and ask the class to 
pronounce the letters. 

Give each participant 
Handout 3: Names of objects 
in Hausa. Ask them to  
work individually and write  
the names of the objects. 
Then tell them to compare 
their answers with a partner. 
Ask volunteers to come 
out and write each word 
in turn on the flip chart 
or chalkboard. Check for 
agreement. Then give each 
participant Handout 4:  
Fill in the gaps, and follow  
the same steps.

Highlight that people  
often confuse ‘m’ and ‘n’ 
when writing Hausa.  
Explain that they will now  
look at identifying where  
‘m’ and ‘n’ are used. Show 
Chart 8: M. Read through  
the chart, pointing out where 
‘m’ is used appropriately.  
Ask the participants if  
they can think of other  
words where ‘m’ is often 
used incorrectly. Then  
show Chart 9: N, and follow 
the same steps. 

Time 
35 minutes

Identifying the correct 
use of ‘m’ and ‘n’ 
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activity 
03

Ask the participants if they 
can think of any words where 
‘p’ and ‘f’ are often confused. 
Then show Chart 10: P  
and go through it with them. 
Point out that the English 
‘Mustapha’ and the Hausa 
‘Mustafa’ have exactly the 
same sound. Highlight that 
the ‘ph’ spelling in English 
sounds like ‘f’. Ask if they 
can think of other examples. 
(Possible answers are: 
elephant, phone, graph.)

Summary

Ask, ‘Why is it important  
to teach correct spelling  
rules to your pupils?’  
(so that their writing is clear 
and meaningful)

Time 
15 minutes

Using ‘p’ in place of ‘f’

Briefly summarise the  
main points of the day’s 
activities. Then ask the 
participants to do the  
‘two stars and one wish’ 
activity as a whole class, 
sharing their comments  
with you. Ask a volunteer  
to lead the class  
in a closing prayer.

Wrap-
up
4— 
4.15pm
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Charts/handouts
The charts, handouts  
and other materials 
needed for each day  
are illustrated here.  
You will need to prepare 
these materials before 
each of the day’s  
training begins. 
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Timetable module  
12

Day 2

Session 1: 
9.30—10.30am 
Teaching Maths  

Session 2: 
10.30—12pm 
Teaching English 

Tea break 
12—12.30pm

Session 3: 
12.30—1pm 
Teaching Social 
Studies 

Lunch 
1—2pm 

Session 4: 
2—3pm 
Teaching Hausa  

Wrap up 
3—4pm

Day 3

Session 1: 
9.30—10.30am 
Teaching Maths 

Session 2: 
10.30—11.30am 
Teaching English 

Tea break 
11.30—12pm

Session 3: 
12—1pm 
Teaching Social 
Studies 

Lunch 
1—2pm 

Session 4: 
2—3pm 
Teaching Hausa  

Wrap up 
3—4pm

Day 1

Session 1: 
9.30—10.30am 
Reconnecting/ 
Sharing experiences

Session 2: 
10.30—11.30am 
Teaching Maths 

Tea break 
11.30—12pm

Session 3: 
12—1pm 
Teaching English  

Lunch 
1—2pm

Session 4: 
2—3pm 
Teaching Social 
Studies 

Session 5: 
3—4pm 
Teaching Hausa 

Wrap up 
4—4.15pm
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Note to facilitators 
Make at least 20 flash  
cards, choosing  
from the words below.
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