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Training Module 14
Day 2

Session notes for

IQTE trainers

’I")ay |

Session 1:
9.30—10.30am
Reconnecting/
Sharing experiences

Session 2:
10.30—11.30am
Teaching Maths

Tea break
11.30—12pm

Session 3:
12—1pm
Teaching English

Lunch
1—2pm

Session 4:
2—3pm
Teaching Social
Studies

Session 5:
3—4pm
Teaching Hausa

Wrap up
4—A415pm

Session 1:
9.30—10.30am
Teaching Maths

Session 2:
10.30—12pm
Teaching Hausa

Tea break
12—12.30pm

Session 3:
12.30—1pm
Teaching Social
Studies

Session 4:
2—3pm
Teaching English

Session 1:
9.30—10.30am
Teaching Maths

Session 2:
10.30—11.30am
Teaching Social
Studies

Tea break
11.30—12pm

Session 3:
12—1pm
Teaching Hausa

Lunch
1—2pm

Session 4:
2—3pm
Teaching English

Wrap up
3—4pm



To make:

: To collect:

Maths problems:
simple addition,
subtraction, multi-
plication, division for
mental Maths

Card axe:
cut out an axe
shape from card

Session 1:
Materials/Charts/
Handouts

Flip chart or
chalkboard, markers

Chart 2:
Converting fractions
to decimals

Chart 3:
The decimal system

Handout 1:
Decimal fraction
practice

(one for each
participant)

Tree branch with
real or paper leaves

Session 2:
Materials/Charts/
Handouts

Flip chart or
chalkboard, markers

Handouts 2—4:
Wasan kwaikwayo
(one for each
participant)

Session 3:
Materials/Charts/
Handouts

Flip chart or
chalkboard, markers

Materials 1:
Role play
(four or five copies)

A4 paper
(one piece for
each group)

Chart 5:
Reasons to conserve
natural resources
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Session 4:
Materials/Charts/
Handouts

Flip chart or
chalkboard, markers

Handouts 5—7:
Reading passages
(one for each
participant)
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Training Module 14

Day 2

Session 1:
9.30—10.30am
Reconnecting/
Sharing experiences

Session 2:
10.30—11.30am
Teaching Maths

Session 1:
9.30—10.30am
Teaching Maths

Session 2:
10.30—12pm
Teaching Hausa

Session 1:
9.30—10.30am
Teaching Maths

Session 2:
10.30—11.30am
Teaching Social
Studies

Tea break
11.30—12pm

Tea break
12—12.30pm

Tea break
11.30—12pm

Session 3:
12—1pm
Teaching English

Session 3:
12.30—1pm
Teaching Social
Studies

Session 3:
12—1pm
Teaching Hausa

Session 4:
2—3pm
Teaching Social
Studies

Session 4:
2—3pm
Teaching English

Session 4:
2—3pm
Teaching English

Session 5:
3—4pm
Teaching Hausa
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9.30—10.30am

Learning outcomes Materials

By the end of this session, Flip chart or chalkboard,

the participants will be markers

able tO:
............................................................................ Maths problems

explain how to change
common fractions Chart 1:

into decimals

show how to break
down decimals
into units, tenths,
hundredths

Chart 2:
Converting fractions
to decimals

Chart 3:
The decimal system

Chart 4:
Place value

Handout 1:
Decimal fraction practice
(one for each participant)
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9.30—10.30am

Teaching

Maths

activity
01

Time
25 minutes

Fractions and decimals

Ask a volunteer to lead

an opening prayer. Tell

the participants that in this
session they will look at
decimal fractions.

Divide the class into four
groups. Tell them that you
will start with some quick
mental Maths. You will say
a simple Maths problem,
and the first person to

call out the correct answer
will get a point for their
group. Keep the activity
moving quickly.

Show Chart 1: Decimal
fractions, and point

to diagram a. Ask, ‘What
fraction of the diagram
is shaded?’ (4/10) Write
‘4/10 = 0.4

Tell them that we can write
4/10 as 0.4 (nought point
four). Explain that 0.4 is

a decimal, and that decimal
numbers have a decimal
point. The number to the
right of the decimal point

is the decimal fraction.

The number to the left of
the decimal point is a whole
number. The decimal point
marks where the whole
number ends and the
tenths begin.

Ask the participants to
work in pairs and decide
what fraction of the
diagrams b to e on Chart 1
are shaded. Then bring

the whole class together
and ask volunteers to come
out and write their answers.
(b 0.3,c0.6,d0.8,e0.5)
Check for agreement.

Show Chart 2: Converting
fractions to decimals.

Point out that the top row
shows fractions and the
bottom row shows decimals,
and that ‘0/10’ = ‘0.0’

and “1/10’ = ‘0.1’

Ask the participants to copy
Chart 2 into their notebooks
and convert the fractions

in the top row to decimals.
Move around the room while
they are working, checking
for accuracy. Then bring

the whole class together

and ask volunteers to come
out and write the decimals

in the bottom row of the chart.
(0.2,0.3,0.4, 0.5, 0.6, 0.7, 0.8,
0.9,1.0,11,1.2

Tell the participants that

the decimal system is based
on using 10 as the unit of
division. Show Chart 3:

The decimal system.

Point out that the cake is
divided into ten equal pieces.
If ten people each have

one piece, everyone has one
tenth of the cake, which is
written as 0.1. Read through
the chart, checking for
understanding.




activity
02

Time
20 minutes

Place value with decimal

numbers

Show Chart 4: Place value.
Point out the whole numbers
to the left of the decimal
point and the decimal
fractions to the right of

the decimal point. Highlight
that the whole numbers

get bigger as we move left
from the decimal point: from
units to tens to hundreds to
thousands. The decimals
get smaller as we move
right from the decimal point:
from tenths to hundredths
to thousandths.

If we divide the hundredth
piece into 10 pieces,

each tiny, tiny piece is one
thousandth. Write “1/1000 =
0.007'.

To check for understanding,
give each participant
Handout 1: Decimal fraction
practice. Ask them to

work in pairs or individually
and fill in the answers. Move
around the room while they
are working, checking

on their work and helping
where necessary.

To clarify, show Chart 3 again.
Remind them that each piece
of cake is 0.1 of the whole
cake. If we divide one piece
of cake into 10 pieces, each
tiny piece is one hundredth.
Write “1/100 = 0.01.
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Bring the whole class
together and ask volunteers
to come out and write

their answers. Check for
agreement. If there is
disagreement, ‘park’ that
question until the end

of the activity. Guide them
to the answers:

3a15.36
3b 74.35
3¢ 16.89
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activity
03

Time
15 minutes

Write the following fractions,
and ask the participants _ o
to work in pairs and convert ~ Remind the participants

them to decimals: of the main points of
............................................................................ the session. Ask if there

are any questions.

To close, point out that there

............................................ o Q€ SOME fraction/decimal
When they have finished, conversions that they

Summary

Converting fractions
to decimals

Tell the participants
that, to convert a fraction
to a decimal, we divide

the top number (numerator)
by the bottom number

take their answers. (0.833,
0.444) Ask volunteers
to come out and write their

should become familiar with.
Write them on the flip chart
or chalkboard and tell the

(the denominator). Take
participants through the
following example, checking
for understanding with

each step. Write:

workings out on the flip

participants to write them
chart or chalkboard.

in their notebooks:

B 8 = e
3 -~ 8 — 3/4 = 075
0.375 “1/3 =0.3%
8/3.000
POIntOUtthatthe .................................

answer is taken to three
decimal places.
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Training Module 14

Day 2

Session 1:
9.30—10.30am
Reconnecting/
Sharing experiences

Session 2:
10.30—11.30am
Teaching Maths

Tea break
11.30—12pm

Session 1:
9.30—10.30am
Teaching Maths

Session 2:
10.30—12pm
Teaching Hausa

Tea break
12—12.30pm

Session 1:
9.30—10.30am
Teaching Maths

Session 2:
10.30—11.30am
Teaching Social
Studies

Tea break
11.30—12pm

Session 3:
12—1pm
Teaching English

Session 3:
12.30—1pm
Teaching Social
Studies

Session 3:
12—1pm
Teaching Hausa

Session 4:
2—3pm
Teaching Social
Studies

Session 4:
2—3pm
Teaching English

Session 4:
2—3pm
Teaching English

Session 5:
3—4pm
Teaching Hausa
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10.30—11.30am

Learning outcomes Materials
By the end of this session, Flip chart or chalkboard,
the participants will: markers

be able to read examples Handouts 2—4:
of wasan kwaikwayo Wasan kwaikwayo
to bring out the meaning (one for each participant)

be able to recognise
the importance of pre-
reading and preparation
for oral reading

have role played a number
of wasan kwaikwayo
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10.30—11.30am

Teaching

Hausa

activity
01

Time
15 minutes

Wasannin kwaikwayo

Divide the participants
into six groups. Tell them
that in this session they
will look at ‘wasannin
kwaikwayo’ (drama). Ask:

‘What do you understand
by “wasannin kwaikwayo”?’

‘What is the importance
of “wasannin kwaikwayo”
in Hausa culture?’

‘What different forms of
“wasannin kwaikwayo” do
you find in Hausa culture?’

Tell them to discuss the
questions in their groups.
Ask the groups to choose
a recorder, who will write
down their ideas. Give
them five minutes for this
task. Then bring the whole
class together and take
their ideas.

activity
02

Time
10 minutes

Reading aloud

Give each participant
Handouts 2—4: Wasan
kwaikwayo. Without giving
any time for preparation,
ask one or two volunteers
to read aloud a different
piece from the handout.

Ask the volunteers how

well they felt the reading
went, then ask the rest of the
class for their comments.
Point out the main problems
that you noticed. Highlight
the importance of preparation
and pre-reading before
reading something in public.



activity
03

Time
35 minutes

Role play

Divide the class into groups
of six. Tell them that they

will work in their groups

and practise acting out three
of the dramas on Handouts
2—4. Ask them to choose
which dramas they will act
out and who will play the
parts: everyone in the group
should play a part.

Tell them that they will

have 15 minutes to practise,
then they will present their
dramas to the class. Move
around the room while

they are practicing, helping
where necessary. Then bring
the whole class together
and ask each group in turn
to present their dramas.
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When they have finished their
presentations, ask, ‘What

did you like about practising
and presenting the dramas?’
‘What did you learn?’

Summary

Highlight the importance of
preparation and the skills
needed when speaking and
presenting to an audience,
for example: pre-reading
and understanding the text,
rehearsing, speaking clearly
and using actions. Ask

if there are any comments
or questions.
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Training Module 14

Day 2

Session 1:
9.30—10.30am
Reconnecting/
Sharing experiences

Session 1:
9.30—10.30am
Teaching Maths

Session 1:
9.30—10.30am
Teaching Maths

Session 2:
10.30—11.30am
Teaching Maths

Session 2:
10.30—12pm
Teaching Hausa

Session 2:
10.30—11.30am
Teaching Social
Studies

Tea break
11.30—12pm

Session 3:
12—1pm
Teaching English

Tea break
12—12.30pm

Session 3:
12.30—1pm
Teaching Social
Studies

Lunch
1—2pm

Tea break
11.30—12pm

Session 3:
12—1pm
Teaching Hausa

Session 4:
2—3pm
Teaching Social
Studies

Session 4:
2—3pm
Teaching English

Session 4:
2—3pm
Teaching English

Session 5:
3—4pm
Teaching Hausa
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12—1pm

Learning outcomes Materials

By the end of this session, Flip chart or chalkboard,

the participants will be markers

able tO:
............................................................................ Materials 1:

explain what is meant Role play

by conservation = 00
............................................................................ A4 paper

state reasons for (one piece for each group)
conserving our natural
resources Chart 5:
............................................................................ Reasons to conserve

explain what happens natural resources

If we do NOt CONSEIVE e
natural resources Tree branch

Card axe
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12—1pm

Teaching
Social Studies

activity
01

Time
15 minutes

Conserving natural
resources

Note to facilitators

You will need four or five
participants to practise
Materials 1: Role play during
the lunch break. They will
present the role play during
Activity 2.

Remind the participants

of yesterday’s session on
natural resources. Ask them
to say a few natural resources.
Then ask, ‘Why are natural
resources important to us?’
‘Why is it important how

we use them?’

Ask, ‘Does anyone know
the word “conservation”?’
If they do, ask them

to define ‘conservation’
then summarise by writing
this definition:

‘Conservation is the
careful use, management
and protection of natural
resources to prevent
their loss’.

Tell the participants that in
this session they will look at
conservation. Divide the class
into groups. Ask, ‘What are
the reasons for conserving
natural resources?’ Ask them
to discuss the question in
their groups and write a list of
reasons. Give each group a
piece of A4 paper. Give them
five minutes for this task.

Bring the whole class
together and ask the groups
to say their reasons. The
co-facilitator writes their
reasons on the flip chart or
chalkboard. Tell them not

to repeat reasons given by
other groups. Then show
Chart 5: Reasons to conserve
natural resources and read
through the list to check
that they have included all
the points.

activity
02

Time
15 minutes

Role play on
conservation of trees

Ask the participants who
have prepared the role play
to present it to the class.
Give the ‘tree’ the tree
branch and the ‘tree chopper
the card axe.

‘What is the role play
telling us?’

‘What is happening to trees
in your environment?’

‘What does it mean for
the future if people chop
down trees?’



activity
03

Time
15 minutes

Renewable and non-
renewable resources

Explain that earth’s

resources can be divided

into renewable and non-
renewable resources. Non-
renewable resources cannot
be replaced when they have
been used, while renewable
resources can be reproduced,
grown or generated.

Write on the flip chart or
chalkboard the headings:

Ask volunteers to say
different renewable and non-
renewable resources.

Write their answers under
one of the two headings.
(Possible answers are:
renewable — forests, water,
soil, solar energy, wind
energy; non-renewable —
gas, oil, coal, iron.)

Ask, ‘Why it is important
to try and increase the
use of renewable energy
in Nigeria?’ ‘What are
the benefits?’ Take their
ideas. Then ask, ‘What

disadvantages or challenges

with using renewable
energy can you think of?’
Take their ideas.
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activity
04

Time
15 minutes

Creating a conservation
activity

Tell the participants to

work in pairs and create an
activity for their classes on
the importance of preserving
water or conserving farm
land. Ask them to write their
plan in their notebooks and
to include the objectives and
activities. Move around the
room while they are working,
checking on their work and
helping where necessary.

Summary

Remind the participants

of the main points of

the session. Ask if there are
any questions.
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Training Module 14

Day 2

Session 1:
9.30—10.30am
Reconnecting/
Sharing experiences

Session 1:
9.30—10.30am
Teaching Maths

Session 1:
9.30—10.30am
Teaching Maths

Session 2:
10.30—11.30am
Teaching Maths

Session 2:
10.30—12pm
Teaching Hausa

Session 2:
10.30—11.30am
Teaching Social
Studies

Tea break
11.30—12pm

Tea break
12—12.30pm

Tea break
11.30—12pm

Session 3:
12—1pm
Teaching English

Session 3:
12.30—1pm
Teaching Social
Studies

Session 3:
12—1pm
Teaching Hausa

Session 4:
2—3pm
Teaching Social
Studies

Session 5:
3—4pm
Teaching Hausa

Session 4:
2—3pm
Teaching English

Wrap up
3—4pm

Session 4:
2—3pm
Teaching English



Module 14
Day 2
Page 19

2—3pm

Learning outcomes Materials

By the end of this session, Flip chart or chalkboard,

the participants will: markers
beabletoexplamhow ............. s
to improve pupils’ Reading passages

reading comprehension (one for each participant)

have created a reading
comprehension activity
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2—3pm

Teaching

English

activity
01

Time
30 minutes

Reading for
understanding

Note to facilitators

Pupils will need a lot of
practice in reading to
develop understanding.

In environments where

there is little reading material
and where reading is not
common, it is difficult to
build pupils’ comprehension
skills. It is therefore important
for you as a facilitator to
encourage the participants
to make use of any available
reading material, for
example: their own writing,
the pupils’ written work,

the text on packaging,
newspaper cuttings,
pamphlets, posters, and
whatever is on hand.

Tell the participants that

in this session they will look
at reading for understanding
(comprehension). Explain
that reading without under-
standing is not reading.
Point out that many children
can chant and pronounce
words well, but when asked
to explain what they have
read, they are unable to say.
Although they may score
highly in reading rate or
fluency, they are not really
good readers.

Ask, ‘What criteria would

you use in choosing reading
materials for your pupils?’
Tell them to work in pairs

and to brainstorm their
ideas. Give them five minutes
for this task.

Bring the whole class
together and take their
answers. The co-facilitator
writes their answers on the
flip chart or chalkboard.
(Possible answers are that
the reading materials are
relevant and appropriate to:
the pupils’ prior knowledge
and understanding, the
pupils’ environment and lives,
the culture, the age of the
pupils, the curriculum.)

Highlight that the key

point is that the reading
materials should match

the pupils’ prior knowledge
and understanding.
Therefore, teachers need

to monitor pupils closely to
check what they under-
stand and do not understand
in their reading.

Tell the participants that

one way of monitoring pupils’
understanding is through

a comprehension activity.
You will now lead them
through a comprehension
activity. They will

participate as pupils.



Give each participant
Handout 5: Reading
passage 1. Tell them that
you will read the story aloud
and they will then answer
questions on the story.

(If you want to check on

the fluency of the participants’
reading, a variation is to
read the story once, then
go through it again with

the participants reading

a sentence in turn.)

When you have read the
story, ask a volunteer to

read aloud the first question
and another volunteer to
answer. Check for agreement.
Continue with each question
in turn. Finally, ask one or

two volunteers to summarise
the story.

activity
02

Time
30 minutes

Creating a reading
comprehension activity

Tell the participants that
they will now create their
own reading comprehension
activity. Give each participant
Handouts 6—7: Reading
passages. Tell them to
choose one of the passages
and write a comprehension
activity and comprehension
questions for it. They can
work individually or in pairs.
Move around the room,
checking on their work and
helping where necessary.

When they have finished
writing their activity, ask
one or two volunteers to
demonstrate their activity to
the class.

Module 14
Day 2
Page 21

Summary

Highlight that they as
teachers need to closely
monitor children in reading
for understanding, and
that this often means working
with children individually,
hearing them read, and
questioning them on what
they have read. Explain
that they can also help
children monitor their own
reading by encouraging
them to ask for help when
they do not understand
something. Asking children
to summarise and visualise
what they read also helps
understanding, as does
helping children to see

the structure of a story or
reading passage.



Wrap-
up

4pm

Briefly summarise the main

points of the day’s activities.

Then ask the participants

to do the ‘two stars and one

wish’ activity as a whole

class, sharing their comments

with you.

Go back to any questions
that you have ‘parked’
during the day and
answer them. Allow the
participants time to finish
off work and prepare
materials. Move around
the room, giving support
where necessary.

Ask a volunteer to lead the
class in a closing prayer.
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Day 2
Charts/handouts
The charts, handouts
and other materials
needed for each day
are illustrated here.
'You will need to prepare

\
Page 24

these materials before
each of the day’s
training begins.
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Decimad €ractions
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chart

Converh'nﬂ ﬁ'aoh‘am/s to decimals

o/io

o

/10

oo

Yo

Yo

o

'Ae| Ao

o

Ol




“Dn::;Ie 14 chaﬂ

Page 27

The decimal i,%sf‘@m

one whole cake O/F‘\e piece = Yo = 0.1

divided into
10 pieces

If you eat 1 prece of cake, you
have €aten 0.1 of the whole cake.

If you eat 2 pieces,you hawe eaten
0.2 d} the whole cake.

If you eat 9 pieces, you howe eaten
0.9 d} the whole cake.

If you eat 10 pieces,you have eaten
1 whole cake.

Note that, after 0-9 the next number
is 1.0 (one whole vnit).
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Place value

tenths
' hundredths

v//::”’/Ehousandths

1673 375

[\

thovsands vhits

teng
hundreds
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Decimmal frachon :P"ad‘fce

@ Write as a decimal fracGion

Q) Six - tenths
b) two ound &‘gl«t-tewws
c) Fve amd Five - tentths

@ Writke as & decimal fiﬂabf,‘m :

a) 32 /100
b) 95/100
c) 112 /loo
@ Write as a decimal fraction

a) 5 wats, 3 tewtths and 6 hundredts
b) 7 tems, 4 wniks, 3 tewttis and 5 hundredths

¢) 1 tem, 6 vauts, 8 bentis and 9 hundredths
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Wa.SaM kwaA\kuJaﬁo 1

A Kwan faKara
Yarfakara fakara '
Fakara [

Kwan fakara Nawa ?
Groma he!

kKail Yo nawa ne?
Doy he |

Ke! To nawa ne?,
Bigu ne!

Kou!

To nawa he ?

Vku he

B Ga wali zai Easlri
Amshi : Kar ka Earba |
Wold : Z amn tasha .
Amscli : Kar Ka tasta wali |

M ou kirfhiga,

Yara . Mou Kl‘rl‘m'ya,
Kiriniya - lye

Yowra . Woy a So ka ne ¢
Kl'rl‘nligo\ : Cho '
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Wasan kwaikwaﬁa 2

D A sha ruwe

Waka ' A sha ruwa malam a sha ruwa lafiya

Amsiu : A sha ruwa
Waka :Masu gfdam nhan bacci Kuke Ko Sallah?

Amchi © A sha ruwa.

Woka : l[dan sallah ce Kwke ibadar Allah.
Amsh : A sha ruwa

Waka : Na yi mafarki inna tana aljanna
Amshi : A sha ruwa

Walka : Suna aljanna alkan Kujerar karfe
Amsha A sho ruwa

E Doanda dekin Kara
kaa: ASSQIMM, alcoikum I(Uny,' bako.
Amshi ¢ Ga danda dolecn Kara .
Waka : Masu gidan haun kun yi bako.
Amslui ;| Go daunda doken kora
Walka * Sou knban Kaji bakwai dakuwale.

Amslhi : Go danda dolkein kowa
Waka : Da goro fararen nam na gwan)a

Amslu : Ga demdo dokin kayo

Waka : Do reawa da. Cfgwwa boai wa danda.
Amshi: Ga domda dolein kowra .
Waka : Dolcd na kowe , irdin [tace

Amsh I Ga danda dolcin Kowa
Waka : Ku ba ni wuki in sukwani danda.

Amsha Go A anda dokin Kaoya
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W s am kwm‘kwﬂo 3

F A sha ruwa

Waka : A sha ruwa malam asha ruwa lafyal,.
Amchu ¢ A Sha ruwa

Waka : Masu gl‘o(om nan bacci [eukee <o Salloh?
Amclu ¢ A Sha ruwa

wWaka : ldan Sallah ce kuke ibadar Allot
Amsha © A Sha ruwa

Waka : Na yi mafarki inha tanna alyaunna,
Amshi ¢ A sha ruwae

Waka : Suna aljauna a kan Kujerar karfe
Amshu ¢ A Sha ruwa

G' Ga mat rama ga Dasndaa
Jagora: Ga moi rama ga Dama.
Avasim G‘ﬁ. MOA rama 9ga Doaurddoan .
Jugora. : (e Mas ramormun Skalif.‘ya.
Awmsii ;. Go mas rama ga. Dowadwu

Jagora : Dow Rllad i ban ba buwo yaci
Amshi ! Ga mas rama 9o D aundan

Jagora : Down Allak ki bag h; rowo.ya sha
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Role play

The roles

The bree
The tree chopper
Three or fouwr (Ommuniby membess

The story_

vV
The ‘tree’ stanch stall, kolo(iug a bree
brawnch to depict o real tree. The bree
Chopper rroves towaundn the hee avdl
stowh to chop down tle bree witt the

hard axe.

The tree begins o cry amd begs o be
ol awed to LGve fr the benefits it gives
to people.

The bree says, ' | give you shade, herbs fr
medicne, fruit, fresh acr and rmauny dtter
things. [f you cut me davwm aund you’re
Sick, there will be no medicine for you.

Yow untl lhowe no Shade when ttis hap.
You wnill ndt howve ruy fruat to eat when
you're huwngry .- Yon will nd¥ hare frest,
onr bEo breaste - Mg b%@f‘iéx /‘otjou
ore hage! et me lLive !’

The communilty membess move forwanrd
omd q,u:ickbg stvp the man from Cooff‘lnj
te tree odown, Saying that we peeple
bemefpt from thin bree and all the
Sher brees arovund.
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Reonrgws to comerve resourcex

— To mauntain a balance 'n nature

— For funture generabons

— To mounkwun Sources df energy

— For headth and the making of medicines
— To emable wa to have Clean water

— To Mounkaun the cwr that we breatte

— For eConowuc reanans

- To gl‘ve w» FUU'J

— To give Us resouwrces to buald owr homes
— To prevent conflict amd wars over resources
— To provewt migrakian df pedple frowa ther homedamd,
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Reading_pMsa,g_QT

Old Mowionna

Theve wan oum old woman whose name was M as; awnna. .

Thws was the millet Mowiamna plounted in her garden.
This is the goat that ate the millet thok old Marianna.

PIMGA in her gal‘d%

i
Thar 6 the Lom tat [clled the goat tlat ate the millet
that old Maranna plovted in her garden.

Thas i< the @CQPLM (/WS o Fn‘ugbut‘ w it the lion that
killed the go'ui' thaot ate the muillet ttat dlol Mananna
plamted in hor garden. ()

N G
This is the hunter who shdt the elephond thok fovght
with the Lion that (=illed the gout thatl ake the miilet
thak old Mowianna plasted in her garden.

And tlan is the msther of tle qrrl uho laved the huter
who shat the elephont that fovghl wnit the Lion that
killed the goak that ate the millet thot old Marianna

Plcowt‘eol n her 30%"6[644.

Pnd do Yo kunow the name d} the girl’s motther?
why, t's old Mamamna Who ploted the nullet i'n

hexr garo(em .

Wued: fonﬂ

o What dud Marianna plamé n herga,d% 2
o Who ate the millet ?

o Which ool llled e 30‘@(‘7

o Which avmmad oid the hunter shoyt ?

o Who wans the girls mdther ?
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Reading pessage 2
A d awmu,

Adawmu visited has gramdfatter's fawrm dusingthe holidays.
‘Do you hawe ldts ot amimals, gramdfatter 2’ Adamm anked .

*No, Adoamu, | hawé,«’l'g(ﬂ— [F1 JILWMQM.TMQ o
catton farm. | grow colton to sell,’ the grandfather said.

‘How do Yyow grow cdtton ¢’ Adarman onked.

‘First, | cdear and g the land. Then [ plovat the seed s

plov~ts ouwre big, flowess o en the

grow . Whew the £} .
cotton boll furms.’ FAowes die, the
"Do Sl pick the cdtton boll? 'asked Adamu .

‘Yes, | dlo. | pick the cdtton bolls cund Sewd them to the
gin,' omswered the gramd father.

‘Whats the gin'asked Adamu.

‘I a place where bhey hove a mackine (o tuke te cotton

Seed fruw. %e [oo”. Then gm Cann ’Vldbke Cd’i‘t‘dn éﬂ,ea‘d
the bdU ound make cld. wtt Hie tread.’ i
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Reading passage 3
Kabiru

K akiru ldais v a lg'yeal'—OIo( bo'y who wan barn i
Boci Village in Bagwox locad government (i kaso
Stake. Mis futher, Maldown | dar's, brovgbt hiv to

M al o Nag,.ru, who Operam a TSMga@a Sehodl tn
Albonu town in Albawn [otal government area in
kano Sfﬂte

Kokira v one dt the few Tsamgaya studewts uho
lhhowe newver Seen the wally 0} the formad schod]. He
» a lucky boy. HAs Schodl wan choten fDPao’Ho«‘Pafe
in Koumo's new bonic education programme. Ko b, r,
» awe d} those Sevigws pupils who has Shown great
jnhkerest amd Commitment Since the beginning o tte
progromme . He hoa odays been enthwrionbic cuncl,
punctuad and he participates actively. He teacher
Muwitapha Heunsoun, Sews ga'rd Huings abal bim .

A researcher nawmed Hamnah, who v from the UK. and
who Wew on am observabion visit, deve/fo'peol am interest
in Kabiru's performaunce oumnd weouted to hedp him
Sinee then, Kakirn has received Support from hev, which
[ed to has Success a, he mainctreamed [wto e formad
Scheol. He (s now (n the Grovernment Juumior
CchmoNl (GISS) Albasu. e Proy that he con
to cucceed (nthin wpper leved d} edmcCotaon.

The district head of Albaswn hon interest jnptie
progress ok o Community. He monstos i the
pro grommes olesigned to improve has olis bt He
of tew Cowes fp Sbserve the L«'f‘@ra&g ound Numeracy
progromme in the Tsangaya aumdl kl“"’""b’d“’
cchot. These visits encowrage bott Hie Pupils curd

tte teachess. He feels happy to hear H ot ;
how gome to G-JSS. frabinu

Secom ooy
bEnues
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