
Training Module 19 
Day 2

Session notes for 
IQTE trainers

Module 19 
Day 2 
Page 1



Training Module 19 
Day 2

Session notes for 
IQTE trainers

Module 19 
Day 2 
Page 2

Day 2

Session 1: 
9.30—10.30am 
Teaching Maths  

Session 2: 
10.30—11.30am 
Teaching English  

Tea break 
11.30—12pm

Session 3: 
12—1pm 
Teaching Social 
Studies 

Lunch 
1—2pm 

Session 4: 
2—3pm 
Teaching Hausa  

Wrap up 
3—4pm

Day 3

Session 1: 
9.30—10.30am 
Teaching Maths 

Session 2: 
10.30—11.30am 
Teaching English 
 

Tea break 
11.30—12pm

Session 3: 
12—1pm 
Teaching Social 
Studies

Lunch 
1—2pm 

Session 4: 
2—3pm 
Teaching Hausa 

Wrap up 
3—4pm

Day 1

Session 1: 
9.30—10.30am 
Reconnecting/ 
Sharing experiences

Session 2: 
10.30—11.30am 
Teaching Maths  

Tea break 
11.30—12pm

Session 3: 
12—1pm 
Teaching English  

Lunch 
1—2pm

Session 4: 
2—3pm 
Teaching Social 
Studies 

Session 5: 
3—4pm 
Teaching Hausa 

Wrap up 
4—4.15pm



Session 1: 
Materials/Charts/ 
Handouts

Flip chart or 
chalkboard, markers

Handout 1:  
Squared paper  
(one for each 
participant)

Materials 1:  
Dividing by single-
digit numbers

Materials 2:  
Dividing by two-  
and three-digit 
numbers

Handout 2:  
Division problems 
(one for each 
participant)

Materials 3:  
Dividing by multiples 
of ten

Session 2: 
Materials/Charts/ 
Handouts

Flip chart or 
chalkboard, markers

A4 paper  
(two pieces for each 
participant)

Chart 1  
and Handout 3: 
Comparison of 
adjectives  
(one handout for  
each participant)

Handout 4: 
Comparison of 
adjectives exercises 
(one for each 
participant)

Session 3: 
Materials/Charts/ 
Handouts

Flip chart or 
chalkboard, markers

Materials 4: 
Questions on peace 
(one question  
for each group)

Session 4: 
Materials/Charts/ 
Handouts

Flip chart or 
chalkboard, markers

Chart 2:  
Tufafin Hausawa

Tape 
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Day 2

Session 1: 
9.30—10.30am 
Teaching Maths  

Session 2: 
10.30—11.30am 
Teaching English  

Tea break 
11.30—12pm

Session 3: 
12—1pm 
Teaching Social 
Studies 

Lunch 
1—2pm 

Session 4: 
2—3pm 
Teaching Hausa  

Wrap up 
3—4pm

Day 3

Session 1: 
9.30—10.30am 
Teaching Maths 

Session 2: 
10.30—11.30am 
Teaching English 
 

Tea break 
11.30—12pm

Session 3: 
12—1pm 
Teaching Social 
Studies

Lunch 
1—2pm 

Session 4: 
2—3pm 
Teaching Hausa 

Wrap up 
3—4pm

Day 1

Session 1: 
9.30—10.30am 
Reconnecting/ 
Sharing experiences

Session 2: 
10.30—11.30am 
Teaching Maths  

Tea break 
11.30—12pm

Session 3: 
12—1pm 
Teaching English  

Lunch 
1—2pm

Session 4: 
2—3pm 
Teaching Social 
Studies 

Session 5: 
3—4pm 
Teaching Hausa 

Wrap up 
4—4.15pm



Session 1 
9.30—10.30am

Teaching  
Maths 

Learning outcomes

By the end of this session,  
the participants will:

have reviewed dividing  
by single-digit numbers

be able to divide whole 
numbers by two-  
and three-digit numbers

be able to divide  
whole numbers by 
multiples of ten

Materials

Flip chart or chalkboard, 
markers 

Handout 1:  
Squared paper  
(one for each participant)

Materials 1:  
Dividing by single- 
digit numbers

Materials 2:  
Dividing by two-  
and three-digit numbers

Handout 2:  
Division problems  
(one for each participant)

Materials 3:  
Dividing by multiples  
of ten
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Ask a volunteer to lead an 
opening prayer. 

Tell the participants that in 
this session they will look  
at dividing whole numbers  
by two- and three digit 
numbers and by multiples 
of ten. Tell them that you will 
start with reviewing division 
by single-digit numbers. 

1 
Division practice

Write ‘42 ÷ 3’. Remind them 
that the number that we 
divide by is called the ‘divisor’ 
(3 in the example) and the 
number that we divide  
into is called the ‘dividend’  
(42 in the example). 

Give each participant 
Handout 1: Squared  
paper. Tell them to use  
the squared paper to line  
up the numbers when  
they do their calculations. 

Write division problems 
from section 1 of Materials 
1: Dividing by single-digit 
numbers, starting with  
two-digit numbers. Ask 
volunteers to say their 
answers and check for 
agreement. Continue in  
the same way with three-  
and four-digit numbers. 

Point out the example  
‘309 ÷ 3 = 103’. Explain that 
pupils often make a mistake 
when there is a zero in  
the number (as in 309) as  
they ignore the zero. So 
pupils may give 13 as the 
answer to ‘309 ÷ 3’ but  
the answer is 103. Highlight 
that they need to teach  
their pupils to take each 
number in turn, including  
the zero. 

Session 1 
9.30—10.30am  

Teaching  
Maths 

activity 
01
Time 
15 minutes

Dividing by single- 
digit numbers	
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2 
Division practice with 
remainders

Write ‘75 ÷ 4 =’. Lead the 
class through working out  
the answer (18 remainder 3). 

Tell them that you will now 
give them some division  
by single-digit numbers 
where the final division in  
the units column has  
a remainder. Remind them 
that they can check if their 
answer is right when doing 
division by multiplying  
the answer by the divisor.

Write division problems  
from section 2 of Materials  
1: Dividing by single- 
digit numbers, starting  
with two-digit numbers. 
Ask volunteers to say their 
answers and check for 
agreement. Continue in  
the same way with three-  
and four-digit numbers. 

Bring the whole class 
together. Ask volunteers  
to say their answers and 
to come out and write their 
workings out. Check for 
agreement. Guide them to  
the answers:

1 
a 37 r9 
b 20 r12 
c 45 r16 
d 123 
e 27 
f 41 r77 
g 31 r38

2  
45

3  
22 Naira

4  
150 Naira

5  
blue ribbon group

6  
29

Explain that they will now  
do division by two- and  
three-digit numbers. Work 
through the two examples  
in Materials 2: Dividing by  
two- and three-digit  
numbers on the flip chart  
or chalkboard.

Give each participant 
Handout 2: Division  
problems, and ask them  
to work individually or  
in pairs and do the problems 
in section A. Move  
around the room, checking 
for understanding.

activity 
02
Time 
25 minutes

Dividing by two- and 
three-digit numbers 



Explain that, if the dividend 
and the divisor both end  
in zero (both are multiples  
of 10), we remove the  
zeros from both sides before 
completing the sum. To 
demonstrate, work through 
the example in Materials 3: 
Dividing by multiples of ten  
on the flip chart or chalk-
board. Point out that, if  
only the divisor ends in  
a zero, we follow the usual 
process for solving long 
division problems.

Ask them to work individually 
or in pairs and do the 
problems in section B of 
Handout 2: Division problems. 
Move around the room, 
checking for understanding.

Bring the whole class 
together. Ask volunteers  
to say their answers.  
Check for agreement. 

(a 4 
b 23 
c 3 
d 40 
e 720 
f 64 r18 
g 11 r6 
h 90 r35)

Summary

Summarise the main points  
of the session and ask if there 
are any questions. If there  
is no time to answer, post  
the questions on the ‘Parking 
lot’ poster and come back  
to them in the Wrap up/
Finishing off sessions. Tell 
them that they can also 
complete any unfinished work 
during that session. 

Highlight that pupils need 
good basic skills in multi- 
plication and an under-
standing of place value  
to be successful in doing  
long division. If pupils  
have difficulty with division  
by two- and three-digit 
numbers, they will need  
to give them further  
practice on multiplication  
and place value.

activity 
03
Time 
20 minutes

Dividing by multiples  
of ten	
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Day 2

Session 1: 
9.30—10.30am 
Teaching Maths  

Session 2: 
10.30—11.30am 
Teaching English  

Tea break 
11.30—12pm

Session 3: 
12—1pm 
Teaching Social 
Studies 

Lunch 
1—2pm 

Session 4: 
2—3pm 
Teaching Hausa  

Wrap up 
3—4pm

Day 3

Session 1: 
9.30—10.30am 
Teaching Maths 

Session 2: 
10.30—11.30am 
Teaching English  

Tea break 
11.30—12pm

Session 3: 
12—1pm 
Teaching Social 
Studies 

Lunch 
1—2pm 

Session 4: 
2—3pm 
Teaching Hausa 

Wrap up 
3—4pm

Day 1

Session 1: 
9.30—10.30am 
Reconnecting/ 
Sharing experiences

Session 2: 
10.30—11.30am 
Teaching Maths  

Tea break 
11.30—12pm

Session 3: 
12—1pm 
Teaching English  

Lunch 
1—2pm

Session 4: 
2—3pm 
Teaching Social 
Studies 

Session 5: 
3—4pm 
Teaching Hausa 

Wrap up 
4—4.15pm



Session 2 
10.30—11.30am

Teaching  
English

Learning outcomes

By the end of this session,  
the participants will be  
able to:

explain comparison  
of adjectives

identify and use the 
forms of comparative and 
superlative adjectives 

Materials

Flip chart or chalkboard, 
markers 

A4 paper  
(two pieces for each 
participant)

Chart 1 and Handout 3: 
Comparison of adjectives 
(one handout for each 
participant)

Handout 4:  
Comparison of  
adjectives exercises  
(one for each participant)
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Tell the class that in  
this session they  
will look at comparison  
of adjectives.

1 
Taller than

Begin by writing these 
questions:

‘How tall are you?’

‘How old are you?’

‘How many people are  
in your family?’

‘What time do you get up?’

‘How far from school do  
you live?’

Tell the participants to work  
in pairs, and give each  
pair a piece of A4 paper.  
Tell them to ask each  
other the questions and  
write the answers. Move  
around the room, helping 
where necessary.

Bring the whole class 
together. Ask one pair to 
say their heights. Write their 
heights on the flip chart  
or chalkboard, then write  
a sentence to illustrate,  
for example: ‘Halima is taller 
than Amina.’ 

Ask a different pair for their 
answer to each question  
in turn. Write their answers 
and a sentence to illustrate 
each answer using ‘older 
than’, ‘bigger than’, ‘gets  
up earlier than’,’ lives further  
from school than’. 

Session 2 
10.30—11.30am  

activity 
01
Time 
30 minutes

Introducing comparison  
of adjectives 
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Teaching  
English



2 
The tallest 

Then ask, ‘Who is the tall- 
est in the class?’ Take  
their answer and write,  
for example: ‘Kabiru is the  
tallest in the class.’

Point to the sentence that  
you wrote using ‘taller  
than’, and explain that  
we use ‘taller than’ when  
we are comparing two  
people or things. Then point 
to the sentence you wrote 
with ‘the tallest’, and explain 
that we use ‘the tallest’  
when we are comparing more 
than two people of things.

Ask the class to look  
at the answers that they  
wrote to the questions.  
Ask each of these  
questions in turn:

‘Who is the oldest in  
the class?’

‘Who has the biggest  
family?’

‘Who gets up the earliest?’

‘Who lives furthest from 
school?’

Write a sentence to  
illustrate the answer to  
each question, using  
‘the oldest’, ‘the  
biggest’, ‘the earliest’,  
‘the furthest’.

3 
Comparative and 
superlative adjectives 

Show Chart 1: Comparison  
of adjectives. Read  
through the chart with  
them, checking for under-
standing. Then give each 
participant Handout 3: 
Comparison of adjectives.

Module 19 
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Give each participant 
Handout 4: Comparison of 
adjectives exercises. Tell 
them that the exercise 
practices both comparatives 
and superlatives so they  
must check whether each 
sentence is comparing two 
things or more than two 
things. Tell them to work 
individually or in pairs and  
fill in the answers. Move 
around the room, checking 
on their work and helping 
where necessary. 

activity 
02
Time 
30 minutes

Practising comparison  
of adjectives

Bring the whole class 
together and ask volunteers 
to say their answers.  
Check for agreement and 
check spellings. 

(1 bigger,  
2 more beautiful,  
3 nicer,  
4 most interesting,  
5 longer,  
6 most dangerous,  
7 richest,  
8 worse,  
9 cleverest,  
10 more expensive,  
11 better,  
12 happier,  
13 later,  
14 more important,  
15 more tired)

If there is time, do these 
activities to practise 
comparative and superlative 
adjectives. 

1 
Comparative adjective 
practice

To practise comparative 
adjectives, write ‘Life in  
the city and life in rural  
areas’. Ask the participants 
to work in pairs and make 
sentences comparing life  
in the city and life in the  
rural areas (for example:  
The city is noisier.) Bring  
the whole class together  
and take their ideas. 



2 
Superlative adjective 
practice

To practise superlatives,  
write:

‘the oldest person in  
my family’

‘the youngest person in  
my family’

‘the nicest person in  
my family’

‘the funniest person in  
my family’.

Tell them to work in pairs  
and say who is the oldest 
person in their family  
and so on, and say a little 
about this person. Then  
bring the whole class 
together and ask volunteers 
to say their answers. 

Summary

Summarise the main points  
of the session. Highlight  
that, when they do 
comparison of adjectives  
with their pupils, they should 
go slowly step by step.

Ask if there are any questions. 
If there is no time to answer, 
post the questions on the 
‘Parking lot’ poster and come 
back to them in the Wrap up/
Finishing off sessions.

Module 19 
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Day 2

Session 1: 
9.30—10.30am 
Teaching Maths  

Session 2: 
10.30—11.30am 
Teaching English  

Tea break 
11.30—12pm

Session 3: 
12—1pm 
Teaching Social 
Studies 

Lunch 
1—2pm 

Session 4: 
2—3pm 
Teaching Hausa  

Wrap up 
3—4pm

Day 3

Session 1: 
9.30—10.30am 
Teaching Maths 

Session 2: 
10.30—11.30am 
Teaching English 
 

Tea break 
11.30—12pm

Session 3: 
12—1pm 
Teaching Social 
Studies

Lunch 
1—2pm 

Session 4: 
2—3pm 
Teaching Hausa 

Wrap up 
3—4pm

Day 1

Session 1: 
9.30—10.30am 
Reconnecting/ 
Sharing experiences

Session 2: 
10.30—11.30am 
Teaching Maths  

Tea break 
11.30—12pm

Session 3: 
12—1pm 
Teaching English  

Lunch 
1—2pm

Session 4: 
2—3pm 
Teaching Social 
Studies 

Session 5: 
3—4pm 
Teaching Hausa 

Wrap up 
4—4.15pm



Session 3 
12—1pm 
 Teaching  

Social Studies 

Learning outcomes

By the end of this session,  
the participants will be  
able to:

explain what is meant 
by peace and peace 
education

identify values that 
promote a peaceful 
society

explain what promotes 
national unity

Materials

Flip chart or chalkboard, 
markers 

Materials 4:  
Questions on peace  
(one question for  
each group)
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activity 
01

Begin by telling the partici-
pants that in this session  
they will look at peace  
and peace education.  
Write ‘peace’ in large letters. 
Ask the participants to work 
in pairs and brainstorm  
words that they associate 
with peace. Give them  
five minutes for this task. 
Then ask each pair to write  
a definition of peace. 

Ask a few volunteers to  
say their definitions, then 
agree on a definition.  
(For example: Peace is  
a situation where people  
love and cherish each  
other./ Peace is a state of  
harmony between people  
or groups, especially in 
personal and community 
relationships.) Write the 
definition on flip chart  
paper and post it on the 
classroom wall. 

Explain that peace  
education aims to help  
pupils to look at ideas and  
processes that can lead  
from a culture of disagree-
ment and argument (war  
and violence) to a culture  
of peace. Ask the class why 
this is important and take 
their ideas.

Time 
20 minutes

Peace and peace 
education

Session 3 
12—1pm 

Teaching  
Social Studies 
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Divide the class into groups 
of four or five, and give 
each group one question 
from Materials 4: Questions 
on peace. Tell them that 
each group will discuss 
their question and prepare 
a presentation on their 
discussion to share with  
the rest of the class.  
They will have ten minutes  
for this task.

Give each group a piece of 
flip chart paper and a marker. 
Move around the room, 
helping where necessary.

Bring the whole class 
together, and ask each group 
in turn to do their present-
ation. After each group’s 
presentation, ask if anyone 
has any points to add. Spend 
a maximum of five minutes  
on each presentation. 

Summary

Close the session by 
explaining that, if we have  
a peaceful society, life 
becomes better for every-
one. Explain that the  
government works to  
promote peace and unity 
through its laws and 
institutions: for example, 
having a common 
constitution, a shared 
economic system,  
a common education system, 
a common language,  
a national youth service, 
national armed forces  
and so on. 

Time 
40 minutes

Values promoting  
peace

activity 
02
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Day 2

Session 1: 
9.30—10.30am 
Teaching Maths  

Session 2: 
10.30—11.30am 
Teaching English  

Tea break 
11.30—12pm

Session 3: 
12—1pm 
Teaching Social 
Studies 

Lunch 
1—2pm 

Session 4: 
2—3pm 
Teaching Hausa  

Wrap up 
3—4pm

Day 3

Session 1: 
9.30—10.30am 
Teaching Maths 

Session 2: 
10.30—11.30am 
Teaching English  
 

Tea break 
11.30—12pm

Session 3: 
12—1pm 
Teaching Social 
Studies

Lunch 
1—2pm 

Session 4: 
2—3pm 
Teaching Hausa 

Wrap up 
3—4pm

Day 1

Session 1: 
9.30—10.30am 
Reconnecting/ 
Sharing experiences

Session 2: 
10.30—11.30am 
Teaching Maths  

Tea break 
11.30—12pm

Session 3: 
12—1pm 
Teaching English  

Lunch 
1—2pm

Session 4: 
2—3pm 
Teaching Social 
Studies 

Session 5: 
3—4pm 
Teaching Hausa 

Wrap up 
4—4.15pm



Session 4 
2—3pm 
 Teaching  

Hausa

Learning outcomes

By the end of this session,  
the participants will be  
able to:

describe types of  
Hausa dress (ire iren 
tufafin Hausawa) 

Materials

Flip chart paper or 
chalkboard, markers 

Chart 2:  
Tufafin Hausawa

Tape 
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activity 
01

activity 
02

Ask the participants to  
make a list of five different 
‘tufafin Hausawa’ that they 
like. Give them a few minutes, 
then take their answers.  
The co-facilitator writes their 
answers on the flip chart  
or chalkboard.

Divide the participants  
into groups. Tell them 
that they will discuss the 
importance of different 
‘tufafin Hausawa’ and when 
the different types of dress 
are worn and by whom.  
Give each group a piece  
of flip chart paper and  
a marker, and ask them 
to write their answers to 
share with the rest of the 
class. Show Chart 2: Tufafin 
Hausawa to help them.

Give each participant  
a piece of flip chart paper 
and marker. Ask them to  
draw men and/or women 
wearing Hausa dress.  
Tell them to label the articles 
of clothing, for example:  
zani, riga, wando.

When they have finished,  
ask them to tape their chart 
on the walls, and to go 
around and look at each 
other’s work.

Bring the whole class 
together. Ask, ‘Is dressing 
correctly important, and 
why?’ Lead the discussion 
and then summarise  
their views. 

Summary

Summarise the main points 
of the session. Ask the 
participants how they  
would do this lesson with 
their classes. 

Move around the room, 
checking on their progress 
and helping where  
necessary. Then bring  
the whole class together  
and ask each group  
in turn to give their feed- 
back. Comment on  
their feedback.

Time 
30 minutes

Time 
30 minutes

Types of Hausa dress Drawing Hausa dress

Session 4 
2—3pm 

Teaching  
Hausa

Module 19 
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Briefly summarise the main 
points of the day’s activities. 
Then ask the participants  
to do the ‘two stars and one 
wish’ activity as a whole 
class, sharing their comments 
with you.

Go back to any questions  
that you have ‘parked’  
during the day and answer 
them. Allow the participants 
time to finish off work and 
prepare materials. Move 
around the room, giving 
support where necessary.

Ask a volunteer to lead the 
class in a closing prayer.

Wrap-
up
3— 
4pm



Charts/handouts
The charts, handouts  
and other materials 
needed for each day  
are illustrated here.  
You will need to prepare 
these materials before 
each of the day’s  
training begins. 

Module 19 
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01
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01

Note to facilitators 
Use the sums below to 
practise division by single-
digit numbers. Give the 
participants only the 
problems. The answers  
are for your information. 
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02

Note to facilitators 
The following examples are  
a guide for you to follow  
when you work out the 
problems with the class on 
the flip chart or chalkboard. 
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02
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03

Note to facilitators 
The following example is a 
guide for you to follow when 
you work out the problem 
with the class on the flip chart 
or chalkboard. 



chart 
01

handout 
03

Module 19 
Day 2 
Page 31



Module 19 
Day 2 
Page 32 handout 

04
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04

Note to facilitators 
Write each question on  
a separate piece of  
paper. You will need one 
question for each group.
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02
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