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ooy Training Module 9
DE\TA

Session notes for

IQTE trainers

Dayi Day2  Day 3
Session1:  Session 1: ~ Session 1:
9.30—10.50am 9.30—10.30am 9.30—10.30am
Reconnecting/ Classroom Classroom
Pupil assessment management management
results
Session2:  Session 2: ~ Session 2:
10.50—11.30am 10.30—11.30am 10.30—11.30am
Classroom Teaching writing Teaching writing
management
-------------------- Teabreak Tea break . Tea break
11.30—12pm 11.30—12pm 11.30—12pm
Session3:  Session 3: ~ Session 3: ’
12—1pm 12—1pm 12—1pm
Teaching writing Teaching English Presenting folktales
""""""""""" Lunch Lunch ’ Lunch
1—2pm 1—2pm 1—2pm
Session4:  Session 4: " Session 4:
2—3pm 2—3pm 2—3pm
Teaching English Teaching Maths Teaching Maths
Session 5: Wrap up - Wrap up
3—4pm 3—3.15pm 3—3.15pm

Teaching Maths



To make:

: To collect:

Pupil assessment
results chart

and handout:

the recent pupill
assessment results

in Kano LGEAs

(one handout for each
participant)

Metric rulers

(one for each
participant)
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Session 1:

Session 2:

Materials/ Materials/
Charts/ Charts/
Handouts Handouts

Session 3:
Materials/
Charts/

Handouts

Session 4:
Materials/
Charts/

Handouts

Session 5:
Materials/
Charts/

Handouts

Flip chart or

Flip chart or

Flip chart or
chalkboard,
markers

Flip chart or
chalkboard,
markers

Flip chart or
chalkboard,
markers

chalkboard, chalkboard,
markers markers
Chart 1: Chart 3:
Timetable Classroom A
Module 9

............................................. Chart 4

Pupil Classroom B
assessment

results chart
and handout
(one handout for
each participant)

Pupil
assessment

Strips of A4
paper and tape

Chart 5:
What writing
enables us to do

Chart 6:

Why give pupils
independent
writing activities?

Chart 7:
The five features
of good writing

Handout 1:
Why turtles live
in the water
(one for each
participant)

Materials 1:
Hausa folktale
pictures

Materials 2:
Jigsaw puzzle

Card, scissors,
crayons

Card, pencils,
string, scissors

Slates, chalk,
cloths

Chart 8:
Measuring
length using
hand spans

Metric rulers
(one for each
participant)
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Training Module 9

Day 1

Session 1:
9.30—10.50am
Reconnecting/
Pupil assessment
results

Session 2:
10.50—11.30am
Classroom
management

Tea break
11.30—12pm

Session 3:
12—1pm
Teaching writing

Session 4:
2—3pm
Teaching English

Session 5:
3—4pm
Teaching Maths

Session 1:
9.30—10.30am
Classroom
management

Session 2:
10.30—11.30am
Teaching writing

Tea break
11.30—12pm

Session 3:
12—1pm
Teaching English

Session 4:
2—3pm
Teaching Maths

Session 1:
9.30—10.30am
Classroom
management

Session 2:
10.30—11.30am
Teaching writing

Tea break
11.30—12pm

Session 3:
12—1pm
Presenting folktales

Session 4:
2—3pm
Teaching Maths
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9.30—10.50am

Learning outcomes

By the end of this session,
the participants will:

have described
a rewarding teaching

Materials

Flip chart or chalkboard,
markers

Chart 1:
Timetable Module 9

experience @@= T ———
Pupil assessment

results chart and handout
(one handout for each

have reviewed the
ground rules

et participant)

be able to explain
the training timetable Chart 2:
............................................................................ Pupil assessment

have identified the
overall results of
the pupil assessments
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activity
01

Time
20 minutes

Reconnecting

Note to facilitators

Session 1 is longer than

9.30—10.50am
Reconnecting/
Pupil assessment results

Tell them that you will give
them two minutes to think
about a rewarding teaching
experience that they have
had since they were last
together. Give an example.

Explain that they will use
this experience to play the
‘all change’ game. Follow

One person will not get

a seat. That person is ‘it’,
and will come into the middle
of the circle and call out

the next rewarding teaching
experience.

After the game, briefly
share any similar themes
in experiences.

usual and will run into the
time for Session 2. As a result,
Session 2 is shorter than
usual.

Welcome the participants
and ask a volunteer to lead
an opening prayer.

these steps:

Give specific instructions

for returning to their places,
for example: ‘We will sing

“If you’re happy” and see how
many times we need to sing it
to get back to our places.’

Take your own chair out

of the circle and stand in the
middle to be ‘it’.

Explain that ‘it’ (the person
in the middle) will call

out a rewarding teaching
experience.

Ask the participants to bring
their chairs into a circle with
you as quietly as they can.

Those who have had this

Tell them that you will count
to see how long it takes for
them to do it. Thank them for

experience must change
seats as quickly as possible.
No one may move to the

seat immediately to their left
or right. The person in the
middle will also move quickly
to a seat.

specific things they did, for
example: ‘Abdul helped Umar
with his chair’
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activity activity
02 03

Time Bring the whole class Time

10 minutes together. Ask the recorder 10 minutes
o from each group in turn to .

rules co-facilitator writes their the week

suggestions on the flip chart.

Make sure that a support Ask the class to look at Show Chart 1: Timetable
teacher is at each table all the suggestions,and ~ \jodule 9 and give the
and that the groups remove similarities and clarify  participants time to read
are evenly distributed. vague statements before through it.
Ask, ‘Which ground rules agreelrlg to no more than T — R —
did we agree to that made six points. JI;omt out t?;\_t tthe.maln

D s R emes in this training are
?;gevzﬁrel?r%%:wgghly Make sure that punctuality classroom management
............................................................................ is one of the ground and teaching Term 2 skills.
Then ask, ‘Do you think there  "ules. Display the rules in Point out that Session 1
should be any new ground the training room. today is longer than usual
rules or changes to the rules?’ and Session 2 is shorter.
Tell them they will discuss e
this question in small groups Ask if they have any
for a few minutes. questions. Put the timetable
............................................................................ on the wall for reference
Ask each group to choose throughout the training.

a recorder, who will give their
suggestions to the class.



Module 9
Day 1
Page 8

activity
04

Time
40 minutes

Reviewing the pupil
assessment results

Explain that they will look at
some graphs of the recent
pupil assessment results in
Kano LGEAs.

Remind them that pupil
assessment tells us two
things. Ask, ‘What are those
two things?’ (how well the
pupils are learning and

how well the teachers are
teaching)

Show the first section of

the pupil assessment results
chart. Ask, ‘What is the
most important thing for us
to think about? Why?’
Stress that that the results
are higher in some LGEAs
than others but this is

not a competition — we are
all working together.

Ask, ‘What would be the
best way to discuss these
differences?’ (what we have
learned about how well our
pupils are learning and how
well we are teaching, and
what we need to improve
on) Then show Chart 2: Pupil
assessment to emphasise
these points.

Tell them that they will have
15 minutes to read over the
results, discuss them with
their group and ask questions
of the support teachers or
facilitator.

Highlight that they should

be ready to comment on
what they have learned from
the results in terms of their
teaching and what they want
to improve on.

Ask them to choose

a group leader, who will
make sure that everyone
participates. Give each
participant the pupil
assessment results handout.

Move around the room
while they are working,
monitoring the discussion
and helping where
necessary.

Bring the whole class
together. Ask each group in
turn to share their comments
with the other groups.

Summary

Highlight the main themes
of the discussion.
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Training Module 9

Day 1

Session 1:
9.30—10.50am
Reconnecting/
Pupil assessment
results

Session 2:
10.50—11.30am
Classroom
management

Tea break
11.30—12pm

Session 3:
12—1pm
Teaching writing

Session 4:
2—3pm
Teaching English

Session 5:
3—4pm
Teaching Maths

Session 1:
9.30—10.30am
Classroom
management

Session 2:
10.30—11.30am
Teaching writing

Tea break
11.30—12pm

Session 3:
12—1pm
Teaching English

Session 4:
2—3pm
Teaching Maths

Session 1:
9.30—10.30am
Classroom
management

Session 2:
10.30—11.30am
Teaching writing

Tea break
11.30—12pm

Session 3:
12—1pm
Presenting folktales

Session 4:
2—3pm
Teaching Maths
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10.50—11.30am

Learning outcomes Materials

By the end of this session, Flip chart or chalkboard,

the participants will be markers

able tO:
............................................................................ Chart 3:

list some of the pros Classroom A

and cons of teacher- | e

centred and child-centred Chart 4:
classrooms Classroom B
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10.50—11.30am
Classroom
management

activity
01

Time
40 minutes

Classroom
management

Explain that they will

read about two different
classrooms. Show Chart 3:
Classroom A. Ask a volunteer
to read the story aloud while
the others read silently.

Then show Chart 4:
Classroom B. Ask another
volunteer to read the story
aloud while the others
read silently. Ask if they
have any questions about
the stories.

Tell the participants that
they will have 15 minutes for
a group discussion. Two
groups will discuss what
is going well in both class-
rooms and why. The other
groups will discuss what
is not going well in both
classrooms and why not.
Tell each group what they
will discuss.

Make sure that there is a
support teacher helping each
group. Move around the room
while they are discussing,
stimulating ideas and helping
where necessary.

Bring the whole class
together. Ask, ‘What are the
good points and the bad
points in classroom A?’
Take as many ideas as
possible from each group.
Ask a volunteer to write their
ideas on the flip chart as they
speak. Tell the participants
to ask questions and debate
if they don’t agree with

any of the good and bad
points listed.

Then do the same with
classroom B, discussing the
good and bad points.

After the discussion ask,
‘Which classroom is teacher-
centred and which is child-
centred?’ (Classroom A is
teacher-centred, Classroom
B is child-centred.)

Summary

Ask why they think there
was disagreement in
their discussion of the
good and bad points.

Highlight that how we

feel about classroom
management is based on
our understanding of
children’s development

and our views on guiding
children’s development.

Tell them that they will
continue to explore different
ideas and views.
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Training Module 9

Day 1

Session 1:
9.30—10.50am
Reconnecting/
Pupil assessment
results

Session 2:
10.50—11.30am
Classroom
management

Tea break
11.30—12pm

Session 3:
12—1pm
Teaching writing

Lunch
1—2pm

Session 4:
2—3pm
Teaching English

Session 5:
3—4pm
Teaching Maths

Session 1:
9.30—10.30am
Classroom
management

Session 2:
10.30—11.30am
Teaching writing

Tea break
11.30—12pm

Session 3:
12—1pm
Teaching English

Session 4:
2—3pm
Teaching Maths

Session 1:
9.30—10.30am
Classroom
management

Session 2:
10.30—11.30am
Teaching writing

Tea break
11.30—12pm

Session 3:
12—1pm
Presenting folktales

Session 4:
2—3pm
Teaching Maths
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12—1pm

Learning outcomes

By the end of this session,
the participants will be
able to:

describe ways that
we use writing in our
daily lives

explain how independent
writing enables pupils

to express thoughts

and ideas

list the five features
of good writing

Materials

Flip chart or chalkboard,
markers

What writing enables us
to do

Chart 6:
Why give pupils independent
writing activities?

Chart 7:

The five features of good
writing

Handout 1:

Why turtles live in the water
(one for each participant)
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12—1pm

Teaching writing

activity
01

Time
25 minutes

Writing to express
thoughts and ideas

Tell the participants that in
this session they will learn
how to teach pupils to

express their thoughts and

ideas in writing. Point out that

writing is a daily experience
for literate people.

Ask, ‘What do we use

writing for in our daily lives?’
(Possible answers are: official
business, applications,
lecture notes, notes to

oneself, examinations, letters,

stories, poems, songs,
journals.) Ask a volunteer to
write their ideas on the flip
chart or chalkboard.

Explain that each of these
writing activities has a
different purpose. Highlight
the difference between
writing an exam and writing
a song.

Point to the writing activities
that they have brain-
stormed. Say, ‘Look at these
different writing activities.
What does each of these
activities enable us to do?’
Ask them to spend five
minutes discussing this
question in their groups.
Tell them to choose a
recorder, who will write
their ideas. Give strips of A4
paper to each group.

Bring the whole class
together. Show Chart 5:
What writing enables us

to do. Ask the recorder from
each group in turn to tape
their group’s ideas on

the chart. Make sure they
include: communicate with
others, explain what we
know, tell stories, clarify

our thoughts, explore ideas,
express feelings. Other
possibilities are: inquire,
announce, enlighten, report,
apply, keep for further
reference, share news,
document, advertise, learn
new things, memorise.

Point to Chart 5 and explain
that we want pupils to be
literate, to be able to do all
these things. But in most
schools, pupils only copy
the teacher’s writing instead
of doing independent
writing activities.

Ask, ‘Why is it better that
the pupils do independent
writing activities rather than
copy the teacher’s work?’
Give them a few minutes

to think about the question.
Take their ideas, then

show Chart 6: Why give
pupils independent writing
activities? Read through
the chart with them to make
sure they have included

all the points.

Summary

Explain that for children

to learn these skills teachers
need to give them a strong
‘ladder’ to climb all the way
to the top to independent
writing. Pupils must write
every day to meet this goal.

Tell the participants that
you will look at the ‘ladder
of writing’ stages tomorrow
and the next day.



activity
02

Time
35 minutes

The five features of
good writing

Explain that there are key
features that show a good
piece of writing. These

are things that a writer does
with or puts into their writing
that help the reader to
understand.

Say, ‘A writer wants to
communicate, to express
ideas, to explain, and so on.
If the writer doesn’t write
well, the reader will be
confused or uninterested.’

Ask, ‘Can anyone think

of one of the five features

of good writing?’ Give

them a minute to think about
the question, then ask for
their ideas.

Module 9
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Then show Chart 7: The

five features of good writing,
and make connections with
their ideas. Explain each
feature more if necessary.

Summary

Remind the participants
of the main points of
the session. Ask if there
............................................................................ are any questions.
Tell them that they will now

read a short story. Give

each participant Handout 1:

Why turtles live in water.

Ask a volunteer to read the

story aloud while the others

read silently.

Say, ‘Now we will look for
the five features.’ Tell each
group which feature from
Chart 7 they will look for

in the story. Give each group
a different feature.

Tell them to choose a
recorder, who will share with
the class whether they think
the story shows this particular
feature and why or why

not. Give them ten minutes
for this task.

Bring the whole class
together. Ask each recorder
in turn to present their
group’s ideas. After each turn,
check for agreement.
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Training Module 9

Day 1

Session 1:
9.30—10.50am
Reconnecting/
Pupil assessment
results

Session 2:
10.50—11.30am
Classroom
management

Tea break
11.30—12pm

Session 3:
12—1pm
Teaching writing

Session 4:
2—3pm
Teaching English

Session 5:
3—4pm
Teaching Maths

Session 1:
9.30—10.30am
Classroom
management

Session 2:
10.30—11.30am
Teaching writing

Tea break
11.30—12pm

Session 3:
12—1pm
Teaching English

Session 4:
2—3pm
Teaching Maths

Session 1:
9.30—10.30am
Classroom
management

Session 2:
10.30—11.30am
Teaching writing

Tea break
11.30—12pm

Session 3:
12—1pm
Presenting folktales

Session 4:
2—3pm
Teaching Maths
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2—3pm

Learning outcomes

By the end of this session,
the participants will:

be able to identify
subtopics from the
English Scheme of
Work Terms 2 and 3

have participated
in a lesson on using
folktales

have made a jigsaw
puzzle for learning
English vocabulary

Materials

Flip chart or chalkboard,
markers

Materials 1:
Hausa folktale pictures

Materials 2:
Jigsaw puzzle

Card, scissors, crayons
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2—3pm

Teaching English

activity
01

Time
20 minutes

Listening to and
discussing folktales

Explain that during this
week they will work with
topics from the end of
Term 2 and the beginning
of Term 3 that they will
do with their classes.

The topics include listening
to and discussing folktales,
making jigsaw puzzles,
reading and writing simple
English words, and putting
consonants and vowels
together to make words.
They will start with folktales.

Point out that the pupils
now have experience

of listening to and speaking
to the teachers in English.
Now the teachers can
move on to telling the
pupils short folktales

and discussing the story

in English.

Tell them that today you

will demonstrate telling

a story and tomorrow they
will prepare a story to tell
their groups. Ask them

to observe what you do that
might help the children to
understand the story.

Tell the following Hausa
folktale. Speak slowly,
emphasise the actions,
act out the story and
show the pictures from
Materials 1: Hausa folktale
pictures as you tell it:

‘Sun and Moon lived in one
house. Water lived nearby.
Sun and Water were friends.
But Water never went to
Sun and Moon’s house
because it was too small.
Sun built a big house so
Water and his family would
visit. Then Water and his
family went to their house
to visit. But Water’s family
was so big that they filled
the house up to the top

of the roof. There was

no room for Sun and Moon
so they had to go up to
the sky. They have been
there ever since.’

After the story, ask the
participants to do simple
tasks, for example:
‘Show me the sun.” Then
ask questions about the
story, for example:

‘Who lived together in
one house?’

‘Who can say what happened
to the house when Water
came to visit?’

‘Who would you want to be -
Sun, Water, Moon? Why?’

Tell the participants that they
would do simple tasks like
‘show me the sun’ on the day
that they introduce the story
to their pupils, and they would
ask the pupils questions the
next time they do the story.

Ask, ‘What did | do that would
help the pupils to understand
the story?’ (Possible answers
are: spoke slowly, showed
pictures to illustrate the story,
acted out the story.)



activity
02

Time
40 minutes

Jigsaw puzzles for

learning words

Tell the participants that
they will now do a jigsaw
puzzle activity in groups.
First they will make a jigsaw
puzzle, then they will play

a game with the puzzle.

Explain that making and
playing with a jigsaw puzzle
supports their pupils in
learning vocabulary from
the folktale.

Show Materials 2: Jigsaw
puzzle and follow these steps:

Point out the English
words and the pictures
opposite the words.

Tell the participants to
decide who in their group
will draw each picture

and write each word. They
should all participate.

After drawing the pictures
and writing the words,

they will cut an interesting
pattern between the words
and pictures, and cut
straight lines between each
word and each picture.

When they have finished, they
will play a game. They will

mix up all the jigsaw puzzle
pieces and find how to fit
them back together. They can
also exchange puzzles with
another group.

Give each group card,
crayons and scCissors.

Move around the room while
they are working, making
sure that everyone is involved
and helping where necessary.

Summary

Ask what were the main
points of the session.
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Training Module 9

Day 1

Session 1:
9.30—10.50am
Reconnecting/
Pupil assessment
results

Session 2:
10.50—11.30am
Classroom
management

Tea break
11.30—12pm

Session 3:
12—1pm
Teaching writing

Session 4:
2—3pm
Teaching English

Session 5:
3—4pm
Teaching Maths

Wrap up
4—A415pm

Session 1:
9.30—10.30am
Classroom
management

Session 2:
10.30—11.30am
Teaching writing

Tea break
11.30—12pm

Session 3:
12—1pm
Teaching English

Session 4:
2—3pm
Teaching Maths

Session 1:
9.30—10.30am
Classroom
management

Session 2:
10.30—11.30am
Teaching writing

Tea break
11.30—12pm

Session 3:
12—1pm
Presenting folktales

Session 4:
2—3pm
Teaching Maths
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3—4pm

Learning outcomes

By the end of this session,
the participants will:

have participated in
activities that they
will teach their pupils

be able to explain

why a teacher uses
story telling and hands-
on activities to teach
standard measurement

Materials

Flip chart or chalkboard,
markers

Chart 8:
Measuring length using
hand spans

Metric rulers
(one for each participant)
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3—4pm

Teaching Maths

activity
01

Time
10 minutes

Mental maths
and movement

Tell the participants that

in this session they will work
on measurement and area
with some mental Maths

and movement mixed in.
Say, ‘M-m-m-m-m-m - a
measurement, mental Maths,
Maths movement mix.’

Explain that they will start
with some mental Maths and
movement. They will play
the ‘galloping horses’ game.
Follow these steps:

Ask half the participants to
count off 0—12.

When these participants

have a number, give each one
a piece of card and tell them
to write their number on it,
then fix the card with string
so that they are wearing

their number.

Tell the participants with
numbers to stand in one line
out of order. Ask the other
participants to stand in a line
facing the first line. Make sure
that they are equally spaced
with one foot forward and
one foot back.

Tell them that they are now
‘galloping multiplication
horses’. Show how them how
to gallop like a horse.

Explain that you will call out
the multiples of a times table.
You will start with the 2 times
table. All those in the blank
line are now 2s.

Explain that the two
participants who are the
factors of the multiple

that you call out will gallop
past each other to reach
each other’s starting
position in the other line.
For example, if you call out
‘4, the participant wearing
the number 2 and their
partner gallop past each
other to the other’s starting
position, without bumping
into each other.

Call out multiples from

the 2 times table one at a
time, slowly and out of
order: for example, ‘2, 0, 6,
12,10, 4, 8.

When they understand the
game, speed up the calling
of the multiples so that the
participants are really moving
and breathing heavily.

Play the game with other
times tables. Have the
participants change roles
so that all the participants
have a turn wearing

a number card.

After playing, ask,

‘What is this game good for?’
‘Can you play it with any
other basic operation?’



activity
02

Time
5 minutes

Mental Maths

Explain that in Term 3 Week
1 numbers up to 999 are
introduced. But teachers can
begin playing mental Maths
games earlier with numbers
up to 999.

Tell them that you will teach
them a game called ‘slate
place value’. Give each
participant a slate, chalk
and cloth, and follow these
steps:

Say, ‘The other day | watched
the wood seller organising
his wood piles. First he had
three sticks in his hand.

Write that number down.’

The participants write the
number and lift up their slates
to show the number ‘3’.
When you nod, they erase.
Tell them that they will do this
each time.

Module 9
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Say, ‘Then the wood seller
had a bundle of ten sticks in
his arms. Write that number
down.’” (10)

Then say, ‘He had three
bundles of ten and two sticks
in his arms.’ (32)

Then say, ‘He makes some
very large bundles for big
families — bundles of 100
sticks wrapped in string.

He has to carry these with

his helper. He and his helper
carried three bundles of 100
and two bundles of ten to one
customer’s house.’ (320)

‘Why does everyone write
the number?’

‘Why not just let the pupils
call the number out?’

‘How can you help

each pupil while doing

this activity?’

Tell them that, when they

do this game with their class,
they should start with easy
examples and then move

on to more difficult.
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activity
03

Time
45 minutes

Measuring in
centimetres and metres

Explain that in Term 2

the pupils are introduced

to standard measurements
through non-standard
measurement. Week 11
subtopics are comparing
natural units, for example arm
and foot length and pupils’
height, and measuring in
metres and centimetres.

Ask, ‘What have we already
taught the pupils about length
measurement?’ (measuring
the length of objects with
string, and comparing and
ordering the length)

Explain that the next step
on the ‘ladder of skills’ is

to measure with body parts
such as the arm, foot and
thumb. Ask, ‘Why do we
do this?’ (We use body
parts to begin with what
the pupils know.)

Remind them that in Module
4 they did an activity
measuring with hand spans.
Show Chart 8: Measuring
length using hand spans

as a reminder. Read through
it with them and ask if there
are any questions.

Explain that, after measuring
with body parts, the next
step is to introduce standard
measures. The pupils again
need to have hands-on
experience. Tell them that
you will do a child-centred
activity to demonstrate. They
will participate as pupils.

‘Once upon a time, the
people in a distant land were
getting upset with each other.
When they were measuring
things, everyone wanted

to measure with their foot

or their arm. They couldn’t
agree and just kept arguing.
Then the king, who was

a wise ruler, decided to
solve this problem. He would
help his people to decide

on a standard measure.
They would have a small
measure for measuring

short objects and a longer
one for long objects.

He asked the people,
“Which person’s measure-
ments shall we use?” The
people loved their ruler so
much for his wisdom and
kindness that they said,
“Let us use yours, let us
use yours!” And so it was
decided to use the width
of the king’s little finger
for the short measure and
the length of his sword for
the longer measure.

The sword length was called
the ruler from then on, in
memory of the people’s ruler.
It was also called a metre,
and the short measure was
called a centimetre since
100 of the king’s little fingers
fit into the metre. And all

the people made their own
centimetre measures and
their own metre rulers based
on the king’s measurements.
There were never any more
arguments!’
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with a story?’ (A story
enables children to make
pictures in their head, and
they understand pictures
better than facts.) Tell them
that we should always start
with a story to help the
children to understand.

now demonstrate how to
make and use metric rulers
and centimetre measures
with their pupils. Follow
these steps:

Show the metric rt]ler
and how it is divided.

Give the participaﬁts metric

rulers and show how
to measure with it. Ask

volunteers to measure things

in the classroom.

and pencils. Tell them
that they will now make
their own metric ruler and
centimetre measure.

Move around the room
while they are working,
checking for accuracy and
helping where necessary.

’ Summary

Bring the whole class
together. Tell them that,
when they do this activity
with their pupils, they
should make metric rulers
on one day and centimetre
measures on another.

. Remind them to make sure
that the pupils make
accurate measurements.
They should let their
pupils measure a lot of
objects and learn to do
it accurately.

Tell the participants to

bring their rulers tomorrow
- for more work with

measurement.

Wrap-

up
4—
4.15pm

Briefly summarise the main
points of the day’s activities.
Then ask the participants

to do the ‘two stars and one
wish’ activity as a whole
class, sharing their comments
with you orally. Ask a
volunteer to lead the class

in a closing prayer.
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Charts/handouts
The charts, handouts
and other materials
needed for each day
are illustrated here.
'You will need to prepare

y
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these materials before
each of the day’s
training begins.
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01

Timetable module
09

Day 1 Day 2 Day 3

G

9.30—10.50am 9.30—10.30am 9.30—10.30am

Reconnecting/ Classroom Classroom

Pupil assessment management management

results

G

10.50—11.30am 10.30—11.30am 10.30—11.30am

Classroom Teaching writing Teaching writing

management

.................... N
11.30—12pm 11.30—12pm 11.30—12pm

e

12—1pm 12—1pm 12—1pm

Teaching writing Teaching English Presenting folktales

..................... T T
1—2pm 1—2pm 1—2pm

i

2—3pm 2—3pm 2—3pm

Teaching English Teaching Maths Teaching Maths

e Wrapup Wrapup ..............

3—4pm 3—3.15pm 3—3.15pm

Teaching Maths
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P@:‘l onsessment

Pupil ansessment resullts show ws
two thingx:

e How well owr Pupi{s ore Iearm‘ng
o How weld we are teacking

Discas
o Whot howe we |eamed from these
first resnlds in tTerms df owr f‘ea.d\ihj ¢

o W‘\,at dO we wa.«t to l‘mprave “?
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Classroom A

the Eime. He v ot the ¢

dromnng &'%e@‘;{a#s. He,"d,raaw'x .
accwr . e | 1S owe g

f:w woub. He oérmptzg hands on

one Clotk cwmd Says the bime. The pupils
repeat it

Owne boyis piEs omdter. Mollowm,
Angfvp?f"»e b(az:jamd moves fowards
hav @wwfo&y ound raises ho hewd
o if to Strke him.The by shops.
Mothoam A odraws amdther clock
ound Somfs the h‘me.Tke pwp:ls IE’D@M“
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Mollamm B o» teacting how to teld the
bime. The pupils oxe :Zawnwg A oek

ces on their Slafes. They are
todking fo each JSther. Theve s a [JF
ﬁ» N se. Some ﬂ' te Pwplls'u)ayk (S
incorrect: Mallawma B & wolking oraund
the room, He vo trying to help but only

helps a few-

M cham B then Says o bwme. The
pwpils drow the hawdds Irside Hheir

Aoctfes. Ohe bdy v Peﬂo{ug omdther

Mollam B ir ‘t’ﬁmlahﬂ papils who
howe +he fime Correct on Eleir slate
CAothkx s he moves fowarda the bqy.
He shows the boy haow fv do the work.




What writing enables wm to do

What writing
enables s to do
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Why g@ﬂplp_pi,s
ww wn hn,q achvibies

To leawn bhese skills
¥ think abadt thewr ovn 1oleay
5 Prua{-{sg Pb\f}f‘fh,g o Sewnfence fbyd’har

¥ leamn that wrting 1S Lm‘hgnpaofer’

¥ [eam that threy have fo read over and
Correct thewr wviting

¥ gou:n the confidence amd SEU bo write
,p\pl,e,f:wdw}f"y
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The fve featuwres
ot @o—rd wni Hyg

P
=

Grood btnn'f‘fng:

@) Mafes a dear pant (s) with Supporting
defeouls.
Is o‘rgabwise,a( - Infroduchon, body ound
endrng-

3 ses corred ‘wz«?h'ng Skils - grammay
oand methanmcet,
| hevesks the reader witt the right
words-

@ Reads smoritly So the readaos
v devstonds.
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WM Ewrtles Live 1n wates

A tale from West Afrca

Tutles wed to [ive on the [and , they say,
kil the bme that a clever butte way

Coun by Some huntevs., They brvu%t
Wi o their vilage and placed tte hurtte

bofore the Chief, Who Said, How Shall we
covk him?”

“Vou'll hawe tv kil me first, "Sm‘d Hoe fustle,
W ol take me owd Ff Howr Sheld.”

“We' break your shell vitt shcks,” they
Soud.

“That U never wok,”“Said the butte,

\‘ww Adon't yon Hiuow me [« the water auwy

dwvown me [

“Excellent iolea, “sand the chief. They tovk
the furtte 1o the river amd flurew him
inbo the water fo drown him.

They were congrafulafing them edves
on their Suecess in drowmng tHee hute
whem tue Uittle green eyes poled up in
Hae water ond the [auglurg fiuHe Said,
“pow '€ get thote cotlung pdts owt too fant,

Fv‘ﬂisl’l peaple!" As he swom away hQSau'o(,
Y tunk U spend most 7F my bwme from now
on S'oufb‘g n the water.

[t has been that way ever $nee !
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Page 37 on a separate piece
of A4 paper.

Howra folkfale picfuures
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Page 38 on card.

J g Scuw _puzzle
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MeaSMrl'hg lengH'a MSI‘ng ha,na( gpw

—

Hand span

e

How to fird your hamd Spam

Open your hand and Streteh 1t
From yowr thumb to your middle finger is a
homd Spam tn Nfgerfa.

Object Estimate |Exact measvrement

Length of partner

arm

Width of exerase
book

Length of pen

ght dl partner
Heg P |
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